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This study aimed to discover the learning loss in online speaking classes in the
aspect of language acquisition in higher education. This research used descriptive
quantitative research. The data were collected using a questionnaire distributed to
the international class students at Universitas Negeri Padang, Indonesia. The
respondents were given 34 questions about three aspects of language acquisition:
constructive learning, learning strategy, and learning environment. The results
revealed that the students experienced learning loss in some aspects of constructive
learning, learning strategy, and learning environment to acquire English as a
foreign language, especially for speaking skills. The learning loss happened due to
their restricted interactions with peers, difficulty learning collaboratively, and
difficulty understanding learning materials. In addition, their metacognitive and
social strategy for learning speaking was quite difficult to apply, even though the
online learning process was undertaken synchronously and asynchronously.
Finally, the unnatural learning environment made it difficult for them to interact to
practice the language they were learning. By this finding, it can be concluded that
the students did not acquire language acquisition comprehensively.
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INTRODUCTION

Conventionally, digital materials were used as supplement to teaching and learning. The
covid-19 pandemic has enforced Indonesian education system to use an unconventional
mode of learning known as online learning intensively. Some experts call it open,
distance education, blended, or hybrid learning. Although some different terms are used,
the characteristics of the teaching and learning process remain the same in which
technological-based instruction and learning are applied. It refers to a type of learning
that takes place at a distance, requires a high portion of Internet use and technology
help, and emphasizes the student’s role in acquiring knowledge and skills (Almahasees
et al., 2021). It facilitates screen-mode learning, which is different from conventional
learning in a physical classroom. It also differentiates face-to-face learning mode
conducted in the class where the interaction occurs naturally. Almost 20 years ago,
Curran (2001) called this phenomenon a multi-faceted and relatively recent innovation.
It would be claimed as a genuinely exceptional phenomenon in higher education. It is a
very complex cultural phenomenon in a complex scenario for higher education context
since it seems to be a borderless class (Gesu & Gonzalez, 2021). To sum up, it is digital
learning because students-teacher, students-students, and students-content material
interaction are mediated digitally by reconstructing technology-based pedagogical
preferences.

Next, online learning can be conducted in two ways; synchronously and asynchronously.
The difference between them is in terms of interactivity between students and teachers.
Synchronous online learning entails teachers and students attending the online class
simultaneously and interacting, usually scheduled, in numerous technological modes
such as video conferences. It can be similarly associated with direct learning from
teacher to students in which the term instructor dependency is available (Fabriz,
Mendzheritskaya, & Stehle, 2021). On the one hand, it helps the participant be more
actively engaged in real-time (Hrastinski, 2008). On the other hand, it is sometimes
stressful due to increased screen time (Fernandez, Ramesh, and Manivannan, 2022)

Meanwhile, asynchronous learning could be defined as the way wherein they can do the
teaching and learning process by following their own pace, such as accessing a learning
management system application or discussion board to study materials and do an
assignment independently, even when the participants are not online at the same time
(Coogle & Floyd, 2015). It can be taken place anytime and anywhere, and it is very
flexible, making the students self-explore learning in terms of student-centered learning.
In some cases, the blended synchronous and asynchronous is also possible to conduct.
This blended mode allows one to participate in a flexible learning environment
(Yamagata, 2014). In the end, these two learning modes in the online learning
environment have kept the learning process going during unprecedented circumstances.
However, online learning quality requires more attention to ensure the continuity of
learning. The fact that the existence of learners' needs must be accommodated by these
two to create a high-quality learning environment makes online learning evaluation
needed.
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Furthermore, the switchover from face-to-face learning to face-to-screen learning brings
out various pros and cons. It has one coin with two unlike sides for some educators,
especially in Indonesia. For some reasons, this mode of learning can improve learning
outcomes with the use of appropriate media (Indrawati, 2021), cheaper in the term of
cost-effectiveness (Renner, Laumer & Weitzel, 2014), unlimited accessibility and
affordability (Roberts & Hernandez, 2019), it optimizes the quality and quantity of
digital structured task (Rosita, 2020). It is advantageous to level up the quality of
learning (Dung, 2020). Even though teachers and students initially use the internet and
technology for teaching-learning purposes by perforce, at second hand they experience
digital academy. In addition, it allows students to practice digital skills naturally. As
digital natives, today’s students should have acquired digital abilities. Thanks to the
pandemic, it is possible for them to use such abilities in everyday life for meaningful
learning. Besides, it enables them to have self-regulated learning since it is student-
centered and the content materials are well organized and free accessed (Dung, 2020;
Firmansyah et al., 2021).

Contrastingly, it may also reduce the quality of education due to unreadiness (Makruf,
Rifa’i, & Triana, 2022). This mode typically provides limited teaching and learning care
in education as a social process and raises academic rigor among learners (Standerford
et al., 2020). It also recognizes many weaknesses, such as non-interactive and
complicated activities, complicated instruction, unavailability of instructors, and
unorganized materials (Zaim, 2019). It is a lack of interactivity, limited learning
facilities, many assignments, the instability of Internet connection, and the electricity
breakouts (Aqdas et al., 2023; Dung, 2020; Firmansyah et al., 2021; Sit et al., 2004). In
psychology, students tended to get demotivated and anxious, and their moods changed
quickly due to online learning during the pandemic (Irawan et al., 2020; Yuzulia, 2021).
Online learning also causes economic losses (Hanushek & Woessmann, 2020). Despite
these two sides, it is highlighted that online learning is still crucial to be implemented at
higher education levels today. It might be continued up to unpredictable times in the
future.

Then, by seeing the negative side of online learning, it is hardly significant to see which
matters of all these circumstances bring about losses in learning. However, it cannot be
denied that the dismissive aspects of online learning become a nightmare for educators
and learners since it affects how learning achievement gained to be decreased. Learning
loss is a notable drawback of online learning that needs to be anticipated. It is defined as
a state of declining knowledge and skill academically (Betebenner & Wenning, 2021;
Munawaroh & Nurmalasari, 2021; Patrinos et al., 2022). It is reflected in the
diminishment of the learning process and difficulties faced by the students so that the
knowledge and skills to be achieved cannot be fulfilled (Kaffenberger, 2021; Li et al.,
2020; Munawaroh & Nurmalasari, 2021), activities and learning experience get
restricted because of the lack of opportunity to practice the ability (Aprilia, 2021;
Assiddigi & Soeryanto, 2021). It indicates the inadequacy of learning outcomes and
does not correlate with students’ self-awareness (Simal et al.: 2022). Then, loss in
learning can be experienced by the students due to some factors such as internet access
difficulties, unorganized program quality, family support, educators, and peer
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engagement (Susanto, 2022). In addition, UNESCO (2021) addresses some factors
affecting learning loss, such as an abnormal balance of stress in the brain, which leads
to poor time management, inability to focus, struggle to connect new information with
prior knowledge, difficulty remembering what they read or hear, inability to plan and
prioritize tasks, and inability to ignore distractions.

In more detail, learning loss attracts the attention of educational stakeholders worldwide.
It brings about various challenges that need to be solved sooner when applying online
learning to students on many levels since it leads to the imperfectness of learning
achievement. The more prolonged closed schools or partial conduct learning in two
modes, a learning loss might be experienced seriously (Engzell et al., 2021). It can be
stated that longer time out of school may impact the higher rate of learning loss (Chen,
Dorn, Sarakatsannis, & Wiesinger, 2021). Further, it may increase educational
inequality. That is why upgrading and adapting eLearning is needed to maintain school
existence (Sahlan, Mursalim, Umam & Subakri, (2022). Introducing blended learning,
training for educators, implementing a competency-based curriculum, multimodal
resources of learning materials, and gradual assessment are also included to minimize
learning loss (TeamLeases Edtech, 2021).

Furthermore, educators need to transparently identify learning losses, investigate the
cause, and find ways to eliminate the losses (Kasradze & Zarnadze, 2021). ), review
how the language experience of learners is mediated by technology to emerge their
language development in obviating learning loss (Chapelle, 2007), and analyse the
consequence or counterevidence of informal linguistic environment setting in acquiring
language will be affected distinctively compared to formal linguistic environment setting
(Krashen, 2002). Last but not least, monitoring the student's progress extensively and
considering further steps based on monitoring results (Blasko, Costa, and Schnepf,
2022) are essential. All these ways out from learning loss must be considered to ensure
that anticipating losses in learning is noted.

In case of English learning, for instance, speaking is getting a great attention to be
assessed in the sense of its losses of learning during online or hybrid learning, since it
requires direct interactions in a learning environment more than other skills do. When
people speak, they construct meaningful utterances autonomously through different
strategies in micro and macro environments (Taylor: 1993, Oxford: 1990, Dulay: 1982).
Speaking as one of the language skills requires direct and active language production in
the form of speech. In order to use speaking skills, a speaker needs to socialize with
interlocutors and make interactions. Unfortunately, during the covid-19 pandemic era,
both physical and social activities are distanced. Online learning exposes limited
students’ experience in speaking practice (Charney et al., 2020). Moreover, speaking
ability is acquired in order for students can communicate in English in real-life. In the
process of expressing thoughts or ideas, there are many sub-skills involved. It is not
simply about making utterances, but also involving synchrony of verbal and nonverbal
messages, turn-taking, and sociocultural functions. However, technology-mediated
communication is deficient in nonverbal cues and frequently leads to
miscommunication. Therefore, an investigation into the declines in knowledge and skills
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that university students in speaking classes may experience was on demand to be
conducted, so that the learning objectives can be accomplished more effectively.

There are some studies have been conducted on this issue. Amplify’s (2022) research
shows that elementary students experienced learning loss in reading due to covid-19.
Engzell et al. (2021) found that Dutch primary school students hardly progressed during
their online learning in three subjects: math, spelling, and reading. Similarly, Ardington
et al. (2021) described that the decline of reading knowledge and skills also happens to
seven graders in South Africa. Skar et al. (2021) found some indications of learning loss
in first-grade students' writing, affecting their writing quality, handwriting fluency, and
attitude toward writing. From the review above, the studies focused on learning loss
experienced by school-agers in the areas of math, reading, basic speaking, and writing.
Therefore, Scott (2021) has surveyed the nature of English language learning loss in
four skills: listening, reading, writing, and speaking. They found that teachers also
experienced language loss and lacked the confidence to speak with peers. Home
learning factors are also crucial factors. Based on the review of related studies, there are
few studies on losses in learning speaking.

In Indonesia, some researchers found that interaction, learning concentration, and
material completeness at the university level were low (Andriani et al., 2021). Besides,
the results revealed that demotivation and the gap in learning outcomes due to economic
factors were detected (Pratiwi, 2021; Oktaria, Fionasari, Ramdha, 2022) as well as the
loss of students’ engagement with learning getting the learning itself meaningless
(Assiddiqi & Soeryanto, 2021). It decreases cognitive and character development as
well (Wahyudi, 2021). It causes the failure of online learning regarding students’
cognitive, social, and emotional development (Arzaqgi & Romadona, 2021). It reduces
cognitive, affective, and psychomotor (Mahdum et al., 2021). However, none of the
studies analyze learning loss in language acquisition for English as TEFL. Learning loss
in foreign language acquisition in Indonesia is one of the blank spot points. Thus, this
study initially fills the gap of learning loss in language acquisition in speaking classes in
higher education.

It is well known that acquiring a foreign language is long and complex. Therefore,
teachers’ instruction as input and learners' internal and external factors such as input,
aptitude, strategies, and anxiety are also keys in a succession of foreign language
acquisition. In addition, a conducive environment and motivation are also crucial. In this
paper, the learning loss experiences in speaking classes in terms of second language
acquisition will be discussed in several aspects based on the theory of language
acquisition: constructive learning, learning strategy, and learning environment.

Constructive learning

Constructivism is one of the effectively used learning theories in learning speaking. This
idea highlights how creative students develop autonomous language learning (Mvududu
& Thiel-Burgess, 2012; Shi, 2012; Song, 2016). They learn through experience.
Therefore, it is essential to make them engage with authentic, pragmatic, and functional
use of language to achieve meaningful learning (Arzu Gul, 2022). Constructivism
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collects other learning theories, namely collaborative learning, self-regulated learning,
and authentic learning. Philips 1997 noted that constructive learning could be plotted
into three processes: individual cognitive process (i.e., cognitive constructivism), in
terms of social processes (i.e., social constructivism), or terms of sociocultural processes
(i.e., constructionism). Taylor (1993) classified four scale indicators for measuring
constructive learning. They are autonomy, prior knowledge, negotiation, and student-
centredness. Later, it was revised into five scale indicators: Personal Relevance,
Uncertainty, Critical Voice, Shared Control, and Student Negotiation (Taylor et al.
1997). Moreover, there are four vital constructivist elements in the online learning
environment: knowledge construction, collaborative learning, authentic learning, and
self-regulation.

Learning strategy

In addition to linguistic knowledge, learning speaking also requires strategic knowledge
(Macaro, 2009). The students need to know what to do with linguistic knowledge; how
to put it to its best use. Although strategies are conscious activities that must be
operationalized in working memory, they might eventually become subconscious with
repeated use. This indicates that the learner is no longer conscious of their use.
Therefore, a crucial "feature” of a strategy is its ability to be brought back into working
memory and given the attention required to be assessed, considering the current
circumstance.

The appropriateness of the strategies used when carrying out a task in an online learning
mode is more important than how frequently they are used or the type of strategy used.
Oxford (1990) classified language learning strategies into six. First, memory strategy
aids students in learning and recalling knowledge using various methods, including
rhyme, acronym, rhymes, gestures, and combinations. Second, cognitive strategy
enables the learner to directly develop new language resources by thinking, analyzing,
taking notes, summarizing, and formally practicing structures and sounds. Third, they
can use a compensation strategy to learn through message interpretation based on their
background when listening. Fourth, the metacognitive strategy allows them to learn by
planning, organizing, and assessing the contents. Fifth, they can use effective strategies
to know how they feel toward their learning. Finally, using social strategy reveals how
well students connect with others.

Learning environment

Because language is a tool for communication that must be used in daily life, the
learning environment that promotes extensive conversation between language learners
has a significant role in language acquisition (Rosiyana, 2020; Setiyadi & Salim, 2013;
Yuliana, 2020), especially in online learning. Language learning happens when the
language being learned is utilized (Fatonah & Permata, 2016; Ramadhani et al., 2019).
Physical gatherings often allow for conversing, talking, introducing one another, and
openly exchanging ideas. However, due to the constraints of the current system for
online learning, this environment cannot be created when moving to online media.
Dulay et al. (1982) categorized two kinds of language environments in the acquisition
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process. They are macro-environment and micro-environment. Four broad overall
features of the environment (macro-environmental features) exist (1) the Naturalness of
the environment in which the focus is on its content rather than on its linguistic form; (2)
in communication meaning the manner the learner participates in communicative
exchanges, (one way, restricted two-way, full two-way) (3) Availability of concrete
referents depicting subjects and events that can be seen, heard, or felt while they are
being talked about; (4) Target language models of which the (Peer vs. teacher, peer vs.
parent, own social group vs. another social group). Conversely, micro-environmental
features comprise characteristics of specific structures of the language the learner hears
and are regarded not to have the expected significant effects on learning. They are
salience, frequency, and correction or feedback (Dulay et al., 1982: 13- 43).

METHOD

Based on the background of the problem and on the review of the literature above, some
research questions were formulated, namely 1) what losses did students of Universitas
Negeri Padang experience in learning speaking online in term of constructive learning?,
2) what losses did the students experience in learning speaking online in term of
learning strategy?, and 3) what losses did the students experience in learning online
speaking in term of learning environment? To answer these questions, an online
questionnaire was administered in Google Form to the students and delivered through
WhatsApp group. Accordingly, this research used a descriptive quantitative approach to
describe the factors of learning loss experienced by students of Universitas Negeri
Padang in online speaking classes during the covid-19 pandemic era. The learning
process was held by blending synchronous and asynchronous learning. The population
of this study was students majoring English education who experienced learning
speaking by using the blended learning on their first year of higher education. Twenty-
two international class students were taken purposively because they learned speaking
by using English as the only language of instruction in the learning process that required
them to develop autonomous learning more than the students of other classes were.

The questionnaire consisted of 34 items (see Table 1) about their learning loss
experience in terms of second language acquisition. The items were divided into three
sections, namely 15 items, which are related to constructive learning (adapted from
Taylor: 1993), 12 items related to learning strategy (adapted from Oxford: 2003), and
seven items related to the learning environment (adapted from Dulay: 1982), followed
by five responses: Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D), and
Strongly Disagree (SD).
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Table 1
Indicators of questionnaire
No. Aspects Indicators Statement Numbers
1. Constructive Knowledge Construction 1,2,3,4
Learning Collaborative Learning 56,7,8
Self-regulated Learning 9,10,11,12
Authentic Learning 13,14, 15
2. Learning Strategy Memory Strategy 16, 17
Cognitive Strategy 18, 19
Compensation Strategy 20,21
Metacognitive Strategy 22,23
Affective Strategy 24,25
Social Strategy 26, 27
3. Learning Micro Environment 28, 29, 30, 31
Environment Macro Environment 32, 33,34

The items were built in the form of both positive and negative statements (see Table 2).

Table 2

Positive and negative items in the questionnaire

Item Statement Numbers

Positive Statements 1,2,3,8,16,17,18,19,21, 24

Negative Statements 4,5,6,7,9,10,11, 12, 13, 14, 15, 20, 22, 23, 25, 26, 27, 28,

29, 30, 31, 32, 33, 34

The collected responses were analyzed by finding each item's frequency and mean
scores. First, the mean scores were calculated by scoring five for each SA, four for each
A, three for each N, two for each D, and one for each SD. Next, the scores of each item
were summed to be divided by the number of respondents. Finally, the main scores were
converted to the category of learning loss (see Table 3).

Table 3

Learning loss category

Mean Score Interval Category for Positive Statements Category for Negative Statements
1,00-1,50 Very High Very Low

1,51-2,50 High Low

2,51 -3,50 Middle Middle

3,51-4,50 Low High

4,51 - 5,00 Very Low Very High

FINDINGS

After the mean scores were found and converted to the learning loss category, the results
unfolded that learning loss in speaking class was unavoidable. The student's knowledge
and skills declined in constructive learning, learning strategy, and learning environment
to acquire English as a foreign language, especially for speaking skills.

In the aspect of constructive learning, the findings are presented in the table below.
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Table 4
Students’ learning loss in the aspect of constructive learning
Response Mean
No Item SA_ A N D <D Score score Category
1 I use my prior knowledge _to build new 3 19 0 0 0 91 414 Low
knowledge to make effective learning
2 I Igarn course content better when | put 1 17 4 0 0 85 3.86 Low
it in my own words
3 I am interested to learn new knowledge .
for better learning 1 11 8 1 1 76 3,45 Middle
4 I get difficulty understanding high- .
order thinking materials 2 3 2 0 83 3.7 High
5 | have trouble interacting with my peers 4 10 2 6 0 78 3,55 High
6 I have difficulty collaborating with
peers in understanding learning 4 10 3 5 0 79 3,59 High
materials
7 | ha_ve difficulty doing a collaborative 1 0 7 4 0 74 3,36 Middle
project
8 | use adequate time in doing .
collaborative work 2 11 5 3 1 76 3,45 Middle
9 | find it difficult to prepare for a test 1 10 4 7 0 71 3,23 Middle
10 Ifind it difficult to find additional .
reading materials for a test 0 8 6 8 0 66 3,00 Middle
11 It r_las trouble asking for the lecturer's 1 9 7 5 0 79 3,27 Middle
guidance
12 | have trouble planning to learn and :
finding additional material on my own 2 ! 8 5 0 2 3,21 Middle
13 1do not see much value in learning .
theoretical content for speaking 2 115 4 0 I 3,50 Middle
14 1do not find study topics useful for :
daily speaking practice 1 4 5 11 1 59 2,68 Middle
15 I have limited space to practice 3 8 3 6 2 70 318 Middle

speaking skill

Table 3 shows that the students experienced a high category of learning loss when
dealing with difficult learning materials, learning interactions, and collaborative
learning. This indicates that online learning in the pandemic era has made difficult
materials even harder for learning. The students also experienced other serious setbacks.
They found it difficult to learn and collaborate with classmates in comprehending the
learning materials since their interactions in the learning process were also limited. In
other words, the access to construct knowledge of high-level learning materials was not
only missing, but the interaction between students was also obstructed. As a result, they
rarely learned and teamed up effectively to acquire speaking knowledge and skills.

In addition, Table 3 informs that the students also faced other obstacles, such as self-
regulated and authentic learning. In those terms, the learning loss category was middle.
It points out that they partially lost their ability to plan for a task, monitor their
performance, and then reflect on the outcome; and they missed half of the chance to deal
with real-world issues. Hence, no wonder that they were demotivated to learn better.
Even so, they were confident about their effective learning when they could connect the
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materials being learned to the previous ones and their English-speaking ability because
the category for these two was low.

In the aspect of learning strategy, the findings are presented in the table below.

Table 5
Students’ learning loss in the aspect of learning strategy
Response Mean
No Item SA_ A N D <D Score score Category
16  Isay new English words I have learned
several times to memorize it ! 9 2 00 87 3.95 Low
17 Itryto talk like native English 5 13 4 0 0 89 405 Low
speakers
18  luse new English words based on 4 4 2 2 o0 86 3,91 Low
contexts
19  think of relationships between what |
already know and new things I learnin 3 15 4 0 O 87 3,95 Low
English during speaking practice
20 ngvcot use gestures for words | do not 1 7 5 9 0 66 3,00 Middle
21 | use other similar words when | do not
know the exact word for my English 2 8 2 0 O 88 4,00 Low
speaking
22 | find it difficult to pay attention when :
someone is speaking English 2 14 50 6 3,45 Middle
23 | do not find somebody to talk with in .
speaking English 5 2 1 4 0 84 3,82 High
24 | encourage myself to speak English
even when | am afraid of making a 4 1 7 0 O 85 3,86 Low
mistake
25 I cannot expose what | feel and think 0 7 6 8 1 63 2,86 Middle
in speaking
26 | cannot ask for feedback on my .
English speaking from my peers ! o7 30 6 345 Middle
27 | don't get feedback for my English 0 8 9 4 1 68 3,00 Middle

speaking from my lecture

The data in the table above reveal that there was little chance of their using strategies for
learning speaking. Among the six strategies for learning speaking, the most difficult one
was the metacognitive strategy. To them, it was troublesome to pay attention to the
interlocutors as they were speaking English in online learning. Beyond the classroom,
finding someone to talk to in English was even more difficult. Additionally, they
struggled to correct their language errors, and getting feedback from the lecturers was
also hard to accomplish. Besides, some of them could not use their body language to
help them to convey meaning and to compensate for speech difficulties. In sum, they
had partially lost their chance to use three types of learning speaking strategies:
compensation, metacognitive and social.

In the aspect of the learning environment, the findings were presented in the table
below.
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Table 6
Students’ learning loss in the aspect of learning environment

Response Score Mean Category

No Item score
SA A N D SD

28 | get difficulty finding authentic English-speaking

materials for daily practice 4 9 540 79 3,59 High

29  1do not have a chance to speak English in a

natural English situational setting 3 8 650 75 341  Middle
30 | have no friends to clarify what | say whether it is .

correct or not 1 9 4 7 1 68 3,09 Middle
31  Ihaveno friends to be a target model inspeaking 2 4 6 9 1 63 2,86  Middle
32 | have no friends to correct y grammar mistakes 1 9 2 9 1 66 3,00 Middle
33 | have no friend to give me feedback 2 7 3 91 66 3,00 Middle
34 1do not find an appropriate number for practicing > 113 4 2 73 332 Middle

my English

Table 6 illustrates some indications of learning loss in the learning environment. The
difficulty of authentic examples of English language use was so prominent that few
students obtained the examples easily. Further, many of them learned speaking in an
unsupported circumference, which did not enable them to strengthen their speaking
skills. The lack of interlocutors, authentic materials, models, and direct feedback are
some of the causes of the problem.

DISCUSSION

The results revealed that the three aspects of language acquisition theory are
accommodated differently in online mode learning. In constructive learning, the students
found difficulties in knowledge construction. Williamson (2010) mentioned that it is
strongly supported to facilitate the value of working in teams for knowledge
construction since there is a positive association between knowledge construction and
collaborative activities. The students believe that collaborative activities will develop
their knowledge construction. Therefore, authentic learning is also associated with
authentic assessment (Zaim, Refnaldi & Arsyad, 2020). In the theory of constructivism,
learning is seen as a social activity, showing that a learner needs other people to learn.
In addition, in distance learning theory, interaction (the foundation of any social
activity) matters. It is believed that individuals can create and construct meaning of the
world around them in learning. The achievement of online learning objectives depends
partly on interaction (Moore, 1993, as cited in Kumar et al., 2021). The interaction is
classified into three: interaction between student and content material, student and
teacher, and between fellow students (Moore, 1989), interacting with classmates and
learning and working collaboratively with them. It indicates that student-content
materials interaction and student-student interaction were not well facilitated yet. It was
connected to the finding of Saricoban (2014) that there is a positive correlation between
learning how to learn and foreign language achievement. How students perform in
speaking class in blended synchronous and asynchronous learning will affect their
language acquisition. The learning loss in speaking classes happened in terms of sharing
ideas with peers and teachers, which is crucial.
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Moreover, they could not easily deal with memory and cognitive strategy in learning
strategy. Language acquisition occurs when language learners communicate and
continue to communicate naturally, not focusing on linguistic rules (Setiyadi & Salim,
2013). The restricted student-content and student-student interactions degenerated them
from achieving online learning outcomes to be naturally acquired. When the formal
environment exposure is much more, a form of language will be focused on. Conversely,
when the natural environment exposure is much more, communication contact will be
pointed. These findings align with Moore et al. (2016, p. 5-6) and Munawaroh &
Nurmalasari (2021, p. 2) that the students need to work in pairs or groups, but they lost
it in online learning. Although they were set to learn collaboratively, it is hard to notice
whether it ran and resulted effectively or not.

In response to the problems above, applying learning strategies could be a solution. The
students can put cognitive strategies to deal with difficult materials and social strategies
for figuring out the matters of interaction between fellow students in online classroom
applications. Unfortunately, the metacognitive strategy was also tough to take due to the
environment where the students’ learning discourages them from finding someone to
talk to in English in online learning mode. Making feedback or correction is quite
difficult to exist. Benson (2021) mentions that language learning depends on teachers’
instruction and learners' interaction inside and outside the classroom. When they do not
have the opportunity to have an online talk, they cannot pay well attention to the
interlocutors.

Lastly, in the learning environment, the challenge in the macro environment deals with
the Naturalness of learning. It is emphasized that the quality of the language
environment is essential to success in acquiring a new language (Dulay, Burt, and
Krashen, 1982). This study in a formal setting did not locate the such thing. On the
contrary, it does not entail with informal linguistics environment. Candilas (2018)
observed a self-regulated informal linguistics environment, such as interacting in the
English language using technological-based applications, reading fiction and non-fiction
English materials, watching English tv programs, and listening to English podcasts,
could improve students’ oral skills. Then, it could be noted that exposure to the English
language used outside the formal classroom instruction is also needed to be authentic
learning. Meanwhile, online learning does not provide this point. These obstacles
illustrate learning loss experiences in terms of learning strategy use and learning
environment both in macro and microenvironment for language acquisition.

CONCLUSION

The purpose of this research was achieved. It was found that learning loss in terms of
second language acquisition did happen to students in online speaking classes during the
covid-19 pandemic era. The decline of learning was felt when it came to collaborative
learning. Besides, they could not use any strategy to accomplish speaking tasks freely,
for example, metacognitive strategy, because they had trouble finding English
interlocutors. This indicates that the learning environment was not supported in
acquiring knowledge and skills of speaking during the covid-19 pandemic era. In
conclusion, indications of learning loss in speaking classes in constructive learning,
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learning strategy, and learning environment cannot be ignored and should be anticipated
immediately. To sum up, foreign language education policymakers must avoid the losses
in learning by developing supported curriculum in online environment in speaking
classes and teachers need to consider relevant approaches in online learning to maintain
language acquisition, especially in speaking skills. Also, the students are required to
improve their self-regulated learning. The last, for the further researchers can conduct
more studies on assessing which approach is appropriate to be used in online class
environment that minimalizes the losses detected in this research.
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