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 The purpose of this study is to compare the impacts of two different modes of e-
peer feedback on the students’ writing skills to see which mode should be better 
used to train the students’ writing skills. The current study included 66 first-year 
students from the University of Foreign Language Studies in Danang City, 
Vietnam. The quasi-experimental research design was employed in the study. The 
two groups were taught how to compose a paragraph writing with peer comments 
in two rounds (1st & 2nd drafts). One group used Moodle (LMS), while the other 
used Facebook for e-peer feedback. Data collection was from pre-and post-tests for 
quantitative analysis. The research indicated that both types of e-peer feedback had 
a significant influence on students' writing abilities. However, the Moodle peer 
comments had little effect on students' writing length, but the e-peer remark on 
Facebook had a considerable impact. Post-test comparisons show that students who 
conducted peer comments on Facebook were considerably more diverse than their 
peers who conducted them in Moodle. 
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INTRODUCTION 

Like all other sectors of the economy, education has been hit hard by the CoronaVirus 
(Covid-19). Globally, almost 1.5 billion university students in 185 Asian nations have 
been confined (Pham & Ho, 2020; Dharmaraj, 2020). Schools, colleges, and universities 
must continue teaching students through distant learning after returning home. Online 
learning is becoming more popular in many nations, especially in East and Southeast 
Asia (Hayashi et al., 2020). The majority of these institutions feel they must move away 
from conventional classroom teaching toward e-learning. However, the COVID-19 
epidemic would undoubtedly affect our notions of operating the sector. The coronavirus 
(COVID-19) epidemic has driven innovation and the search for alternatives to online 
learning at most universities, particularly in East and Southeast Asia (Hayashi et al., 
2020). Dhawan (2020) sees the Corona Virus outbreak as a chance to shine in a bleak 
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scenario. In this difficult scenario, teachers must pick the best alternative and apply it to 
educate their students. 

According to Smith and Hoyer (2010), Facebook was an excellent tool for assisting 
students in honing their writing skills through the use of peer feedback activities. 
Writing is viewed as a process of conceptualization, organization, and mechanical 
precision (Abdullahi & Salisu, 2017; Pham et al., 2021). Writing is one of the most 
difficult skills to train (Nguyen & Nguyen, 2022a); it requires practical knowledge of 
grammar and structures. Consequently, many academic teachers have attempted to assist 
students in overcoming their writing difficulties (Pham & Do, 2021; Pham et al., 2022b; 
Pham & Bui, 2021; Tran; Vu & Le, 2022). (Nguyen & Nguyen, 2022b). Different 
instructors obtained diverse viewpoints regarding the teaching of writing skills (Pham & 
Truong, 2021). Correcting students' flaws and blunders in writing is one of the most 
practical activities for writing classes (Nguyen & Nguyen, 2022c). According to Ertmer 
et al. (2007), peer feedback stimulates children to improve their writing skills and 
encourages them to share their thoughts with peers and teachers. Students and 
instructors benefit from feedback, according to Walz (1982), Pham et al. (2020a), Pham 
and Usaha (2016), Pham (2021), Pham et al. (2022b), and Pham et al. (2020b). 
According to Black (2005), kids today have more opportunity to practice critical 
thinking through Facebook and other social media platforms. Peer feedback on 
Facebook is viewed as a technique that could benefit students in developing an effective 
English writing curriculum. 

L2 writing students have been deemed beneficial for peer reviews on social media 
platforms such as Facebook. To begin, students are encouraged to engage more actively 
and independently in the knowledge-collecting process via social media, where they 
may raise questions and lead debates at any time (Warschauer et al., 1996, Pham & 
Usaha, 2016, Wekerle, Daumiller, & Kollar, 2022). This may be referred to as the 
technology's essence. Second, social networks broaden interaction options outside the 
classroom walls and, hence, beyond the time limits of the classroom and the typical 
narrow circle of pair and group work interlocutors (Carless, 2022, Liu & Hansen, 2005). 
Thirdly, student conferences are considered to aid in the development of student-
centered conversations, the development of a sense of community, the raising of group 
awareness, and the increase of student involvement as a result of increased opportunities 
for student-student contact with the teacher acting as a facilitator (Carless, 2022, Mao, 
& Lee, 2022, and Warschauer, 2002). 

Additionally, electronic discussion facilitates audience and communicative objective 
understanding by providing an audience apart from the instructor (Ware, 2004, Wekerle 
et al., 2022). Additionally, technology serves as a social facilitator by encouraging 
cooperation, group work, and interaction among students. According to Ware (2004) 
and Link et al. (2022), students discussed their opinions of themselves as writers in 
writing with their online peers (through social media platforms such as Facebook) and 
with their classroom peers. Sullivan and Pratt (1996), Pham et al. (2020), and Pham and 
Nguyen (2020) claim that incorporating social media platforms such as Facebook into 
the classroom improved students' writing quality. The current study is inspired by 
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Vygotsky's sociocultural theory that the students learn to construct knowledge by 
themselves and with the help of other students (Jaramillo, 1996). The belief is that when 
the students provide feedback to one another, they can help their peers to improve their 
writing skills. Accordingly, they could learn from one another when they are involved in 
peer feedback activities. As such, the present research investigated whether peer-to-peer 
feedback on Facebook may be used to aid students in developing their writing talents. 

Literature Review 

Nowadays, particularly during the CoronaVirus, Facebook is often incorporated into 
writing lessons (Majid, Stapa, & Keong, 2015; Pham et al., 2020). Numerous specialists 
from across the globe used Facebook to engage with their classes and students. 
Additionally, they utilize it as a self-contained learning assistance tool. Le (2018) 
examined the use of Facebook in the writing classroom with 204 Vietnamese grade 10 
students and reported that students had a favorable attitude about utilizing Facebook in 
the writing classroom. According to Alias et al. (2012), Facebook assisted Malaysian 
students in improving their learning approach and writing skills. Yunus and Salehi (2012) 
proved that by incorporating Facebook into the writing classroom, students were able to 
collaborate on ideas and provide feedback on one another's writing work. Rifai (2010) 
asserts that Facebook may assist students in improving their writing talents. Rifai 
discovered that when students were exposed to Facebook during writing sessions, they 
developed positive attitudes about the site and that Facebook had a noticeable influence 
on students' writing ability.  

At the moment, online social networking sites are being used to assist students in 
developing their writing abilities. Yusof, Manan, and Alias (2012) explored the potential 
benefits of Facebook Notes for academic writers. Twenty students, sixteen girls and four 
boys were recruited from a single intact group for this study. Instructor feedback was 
solicited. The study's findings indicate that utilizing Facebook Notes for academic 
writing may have potential advantages. The results indicated that there were more 
constructive comments than unhelpful ones. Clearly, the feedback activity aided the 
learning process and boosted learners' skill levels as a consequence of their Facebook 
usage. As a result of the research, all instructors across the globe should encourage 
pupils to utilize Facebook to augment their education, especially their writing abilities. 

Wichadee (2013) investigated if using Facebook with peer input in groups helped 
students improve their writing abilities and attitudes about using Facebook to offer peer 
criticism. Thirty students (9 males and 21 females) from a private college participated in 
a basic English course in order to submit and receive feedback on their writing talents 
through Facebook. Data collecting is a parallel method to student writing improvement 
through first and final draft papers, written comments, an interview, and a questionnaire. 
The outcome indicated that pupils improved their writing abilities. Additionally, the 
interview analysis revealed favorable attitudes regarding the use of Facebook for peer 
evaluation in the English classroom.  

The second research, conducted by Alghazo et al. (2009), demonstrates that Facebook 
has a range of benefits for students and that corrective feedback may assist students in 
improving their self-correction abilities when writing. Additionally, Liu (2008) reports 
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that "after feedback, the accuracy of writing to children rises." Facebook may help to a 
more meaningful learning environment by providing feedback directly to students and 
preventing them from communicating and sharing ideas on paper. Pham et al. (2020) 
recently investigated concerns via quasi-experimental research, including Moodle and 
Facebook groups. Seventy-two indigenous Vietnamese students from two 
comprehensive courses at the HCMC University of Science participated in the research. 
Both groups received identical instructions, with the exception that peer assessment on 
papers was supplied through the social network Facebook. To collect and analyze data 
using SPSS's t-tests, inter-rater assessments of pre-and post-tests were used. Although 
both groups' peer comments significantly affected children's writing quality, peer e-
comments outperformed traditional peer comments. 

In order to explore the students in the research context for e-learning awareness, Oanh 
and Ho (2021) surveyed 407 students and teachers to learn about their experiences with 
e-learning issues. The study found that most students were able to use the e-learning 
successfully and obtained positive attitudes toward e-learning. Moreover, E-learning 
was found to be flexible and fruitful in terms of learning material and videos for both 
teachers and students in the learning processes. Also, the teachers were well-prepared to 
use technological skills to employ them appropriately in their classrooms. Several 
scholars in Vietnam researched e-learning difficulties during Covid-19. According to 
Pham and Vo (2021), e-learning in Vietnam is limited by Internet connectivity, technical 
gadgets, economic situations, and students' perceptions of unwillingness. Furthermore, 
the authors developed a realistic model for e-learning teaching for individuals who want 
to execute their e-learning courses properly. 

Numerous online tools aid learners in obtaining success in English learning, especially 
in writing, in order to overcome the 'e-learning' period associated with the Corona Virus 
pandemic. Using Facebook to help students conduct e-peer feedback has a lot of 
benefits. Furthermore, many previous research studies compared the differences in peer 
feedback between the traditional mode vs. electronic mode. None of the students 
investigated if there were any differences between the two modes of e-peer feedback. 
The purpose of the study is to fills in this gap. In the present study, writing accuracy was 
measured by the total scores that the students gained from the inter-raters, and writing 
fluency was measured by counting the number of words written in each essay. 

1. Does Moodle peer feedback and Facebook peer feedback have any impact on the 
students' writing accuracy? 

2. Does Moodle peer feedback and Facebook peer feedback have any impact on the 
students' writing fluency? 

3. Are there any differences between Moodle peer feedback and Facebook peer 
feedback on the students’ writing performances? 

METHOD 

Research context and participants 

The present research was conducted at the University of Foreign Languages, Da Nang 
University. In the first semester of the school year 2021-2022, the teacher/researcher 
was allocated two intact classrooms totaling 66 pupils. The research involved sixty 
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second-year students, ranging in age from 19 to 20, who were enrolled in the subject of 
Academic writing. The Facebook group consisted of 33 students from one class, 
whereas the Moodle group consisted of 33 students from the other class. They were all 
assigned the same textbook by the Faculty of English School. This study followed-up 
research findings from the previous study conducted by the same authors, who found 
that most of the students in the current context were aware of the importance of e-
learning, as well as some advantages and disadvantages were identified (Oanh & Ho, 
2021). According to Kazanidis et al. (2018), students who used Facebook or Moodle as 
their learning platform shared comparable evaluations of the teaching environment and 
cognitive presence, while Facebook users outperformed Moodle users in terms of social 
presence. Similar to this, Petrovic et al. (2014) asserted that Facebook is a more 
effective educational tool than Moodle in terms of how it influences students' regular 
learning activities. 

The class arrangement was determined prior to the start of the semester. Due to credit 
constraints, enrolment was determined using a random selection process. The 
experiment randomly selected two full-time courses among six offered at Da Nang 
University of Foreign Languages. This is because the remaining four classes had 
reached the halfway point of the semester and were therefore unable to participate in the 
experiment. 

The quasi-experimental research was employed in this study to train the students in 
writing academic English. According to Cook (2015), a Quasi-experimental study aimed 
to test the causal relationship of treatment outside of the laboratory. It was not a semi-
experiment as the intervention was by self-selection or administrator judgment. Data 
collection was from pre-and post-tests for quantitative analysis. The Moodle group (33 
students) used Moodle to perform peer feedback. The Facebook group (33 students) 
used Facebook to perform e-peer feedback. Students were supposed to create a 
paragraph on this subject. As a result, students were asked to write a pre-test paragraph 
on the first day of class and a post-test paragraph at the conclusion of the course. The 
study's writing cycle is shown in Figure 1. 

Figure 1  
Writing cycle 
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Students were asked to create three distinct paragraphs during the semester. The 
subjects were chosen from the textbook. Except for the peer feedback types stated 
above, the training processes for the two groups were comparable. Two weeks passed 
throughout the writing cycle. Each week, one commentary round was held. Students 
might approach the instructor with any queries about the feedback or to ascertain if 
peer remarks were accurate throughout the discussion exercises. Additionally, the 
instructor examined random remarks from peers to assist them in learning how to be 
more effective reviewers (Pham & Usaha, 2016). According to the study's scope, only 
written papers from pre-and post-tests were analyzed to determine the answers to the 
research questions. The pre-test required students to "write a paragraph of about 120 
words expressing their ideas on the effects of e-learning," while the post-test had them 
to "write a paragraph of approximately 120 words expressing their opinions about the 
consequences of CoronaVirus."  

Data collection and analysis 

The data gathering instrument was pre-and post-tests of students' writing. Two 
independent raters were used to evaluate the students' papers. One rater was a professor 
at the University of Foreign Languages, The University of Da Nang, with 12 years of 
experience teaching students how to write. The other was the lecturer/researcher. Both 
raters rated students' papers using the Scoring Rubric developed by Jacobs et al. (1981). 
The standard rating technique for end-of-semester examinations in the research 
environment. Cronbach's Alpha was used to determine the reliability. We gathered all of 
the students' written paragraphs and counted the number of words in terms of writing 
fluency.  

FINDINGS AND DISCUSSION 

This research gathered 132 works, including 66 writings in the Facebook group and 66 
writings in the Moodle group. Independent sample t-tests were used to determine 
differences between the Moodle and Facebook groups, while paired sample t-tests were 
employed to determine differences between the pre-and post-test groups. The Facebook 
group's Cronbach's Alpha for inter-rater reliability on the pre-test was.930, while the 
Moodle group was .921. The following table compares students' writing fluency and 
accuracy before and after the treatment. 

Table 1 
Comparison of students' writing fluency and accuracy of the pre-tests 

Variables N M 
Std. 
Deviation 

Mean 
Difference t df 

Sig. 

(2-
tailed) 

Pre-test of 
students' 
writing fluency 

Moodle group 33 116.15 18.27 1.63 .334 64 .740 

Facebook group 33 114.51 21.42 

    Pre-test of 
students' 
writing 
accuracy 

Moodle group 33 5.12 .64 -.24 -1.755 64 .084 

Facebook group 
33 5.36 .47 

        

* Independent sample t-tests 
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Table 1 compares the writing fluency and accuracy of the Moodle and Facebook groups 
prior to treatment to see whether any differences occurred between the two groups. As 
can be shown, before training, each student in the Moodle group generated an average 
of 116 words per paragraph (M=116.15; SD=18.27), compared to 114.52 words per 
paragraph (M=114.52; SD=21.42) in the Facebook group. Thus, it looked as if the 
Facebook group wrote somewhat more words than the Moodle group. However, the 
independent sample t-test indicated no statistically significant difference between the 
two groups in terms of writing fluency (t(64)=.33; p=.74; p>.05). That is, the null 
hypothesis was not shown to be false. The Moodle group had the same level of writing 
fluency as the Facebook group. 

Additionally, the statistics in Table 1 indicate that each student in the Moodle group 
earned 5.12 points on a 10-point scale for 33 written paragraphs. (M =5.12 M; SD 
=.64). Each article in the Facebook group obtained an average of 5.36 points from the 
inter-raters (M=5.36; SD=.47). There was no statistically significant difference in the 
mean. The p-value for the independent sample t-test (t(64)=-1.76; p=.084; p>0.5) 
indicates that there was no statistically significant difference in writing accuracy 
between the two groups during the pre-test. The null hypothesis was not rejected. Thus, 
the two groups' pupils' proficiencies were similar prior to the study's intervention. 

Research question 1: Does Moodle peer feedback and Facebook peer feedback have 
any impact on the students' writing accuracy? 

To address this study topic, we examined the pre-and post-test scores of students in both 
groups using paired sample t-tests to see if there were any changes after treatment with 
the two treatments. The correctness of the writing was established by comparing inter-
rater rates, whereas the number of written words judged the fluency of the writing. Post-
test reliability was .896 for the Facebook group and .973 for the Moodle group. Table 2 
contrasts the Moodle and Facebook groups' pre-and post-test results. 

Table 2 
Comparison of the students’ writing accuracy of the pre- vs. post-test 

Variables N M SD t df p 

Writing accuracy of the Moodle group 

     Pre-test  33  5.121   .637 -7.763 32 .000 

Post-test 33 6.121  .927       

Writing accuracy of the Facebook 
group 

          

Pre-test 33  5.364 .472 -9.736 32 .000 

Post-test 33 6.636   .859       

*Paired-sample t-test 
     

Table 2 compares the pre-and post-test writing accuracy scores for the two groups. As 
seen in Table 2, after Moodle training, students in the Moodle group greatly improved 
their writing accuracy. Each student got an average of 5.12 points out of ten on the 33 
papers in the pre-test (M=5.12; SD=.64) from the inter-raters on the 10-point scale. 
However, the students' papers improved significantly during the post-test. Each paper 
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obtained an average score of 6.12 (M=6.12; SD=.93). The difference was around one 
point. The paired-sample t-test result of.00 (t(32)=-7.76; p =.00; p<.01) shows that the 
post-test findings were statistically significantly different from those of the Moodle 
group's pre-test. That is, the students in the Moodle group dramatically improved their 
writing abilities in terms of accuracy. The students' writing abilities improved as a result 
of the writing process method using Moodle for peer feedback. This demonstrated that 
the instructor paid close attention to the Moodle group's instruction. 

In comparing the pre-and post-test scores of the Facebook students, Table 2 shows that, 
on average, each student in this group obtained 5.36 inter-rater scores (M=5.36; 
SD=.47). Nonetheless, each article obtained an average score of 6.63 (M=6.63; 
SD=.86). The paired-sample t-test result (t(32)=-9.74, p=.00; p<.01) indicates that the 
Facebook students' writing skills significantly improved between the pre-and post-test. 
In other words, the students in the Facebook group significantly improved their writing 
accuracy when they used Facebook for peer feedback activities. 

The next session will compare students' writing fluency based on the number of words 
written in each paper. 

Research question 2: Does Moodle peer feedback and Facebook peer feedback have 
any impact on the students' writing fluency? 

Table 3 
Comparisons of the writing fluency between the pre- vs. post-tests of two groups 
Variables N M SD t df p 

Writing fluency of the Moodle group 

     Pre-test  33 116.15 18.271 -1.773 32 .086 

Post-test 33 117.48 17.088 
   

Writing fluency of the Facebook group 
     

Pre-test 33 114.52 21.423 -8.134 32 .000 

Post-test 33 151.70 17.586       

*Paired-sample t-test 
     

The following table compares the two groups' pre-and post-test scores on writing 
fluency. The article defined writing fluency as the number of words in each student's 
paper. The Moodle group showed that each student's paragraph included 116 words 
(M=116.15; SD=18.27), but each student's post-test paragraph contained 117 words 
(M=117.48; SD=17.09). The Moodle group's paragraphs seem to have the same number 
of words. The paired sample t-test found no statistically significant difference between 
the Moodle group's pre-and post-tests with a p-value of .086 (t(32)=-1.77, p =.086, 
p>.05). This reveals that the peer feedback in Moodle condition did not improve 
children's writing fluency. 

In comparison to the Facebook group that posted e-comments on Facebook, each 
student's written paragraph in the pre-test included an average of 114 words (M=114.52; 
SD=17.59), but each paper in the post-test contained roughly 152 words (M=151.70; 
SD=17.59). The post-test paragraph included more words than the pre-test piece. The 
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paired-samples t-test result was.00 (t(32)=-8.134, p=.00; p <.01), indicating that the 
post-test vocabulary was significantly larger than the pre-test vocabulary. That is, 
students in the Facebook group improved their writing fluency as a result of obtaining e-
peer feedback on Facebook; they were able to compose longer paragraphs. 

The next session will show the analysis in response to study question 3, namely, which 
treatment condition affects students' writing performances. 

Research question 3: Are there any differences between Moodle peer feedback and 
Facebook peer feedback on the students' writing performances? 

To address the research goals, the two groups' post-test writing accuracy and fluency 
scores were compared. Independent sample t-tests were used to determine if the null 
hypotheses were rejected. Table 4 compares the students' post-test writing accuracy 
across the Moodle and Facebook groups. 

Table 4 
Comparison of the writing accuracy of the post-tests between the two groups 
Writing accuracy between the two groups 

   
Variables N M SD MD t df p 

Post-test of the Moodle group 33 6.121 .927 -.5152 -2.341 64 .022 

Post-test of the Facebook group 33 6.636 .859 
 

      

* Independent sample t-test 

Table 4 compares the accuracy of post-test writing in the Moodle and Facebook groups. 
Each paper in the Moodle group averaged 6.12 (M=6.12; SD=.93), while each paper in 
the Facebook group averaged 6.64 (M=6.64; SD=.86). The mean difference was.52; the 
Facebook group's average score seemed to be somewhat higher than the Moodle group's 
average score. The independent sample t-test indicated a statistically significant 
difference in post-test outcomes between the two groups (t(64)=-2.341, p =.02; p<.05). 
As a result, the null hypothesis was shown to be erroneous. In other words, when peer 
comments were finished on papers, the Facebook group's writing accuracy was much 
higher than the Moodle group's. The outcomes of this study corroborated previous 
studies by Pham et al. (2020) and Wang et al. (2012), showing using Facebook in 
teaching strategies improves students' grades, participation, and overall experience with 
their university education. The following table compares students' writing fluency on 
post-tests administered to the two groups in order to evaluate if the null hypothesis was 
rejected. 

Table 5 
Comparison of the writing fluency between the post-tests of the two groups 
Writing fluency between the two groups 

   
Variables N M SD MD t df p 

Post-test of the 
Moodle group 

33 117.485 17.088 -34.212 -8.015 64 .000 

Post-test of the 
Facebook group 

33 151.697 17.586       
  

* Independent sample t-test 
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Table 5 compares the students' writing fluency between the Moodle and Facebook 
groups regarding the number of words written in each paragraph. As shown in the table, 
each paragraph in the Moodle group had 117 words (M=117.49; SD=17.09). By 
contrast, the paragraphs in the Facebook group averaged 152 words (M=151.70; 
SD=17.59). The mean difference between the two groups was -34.21. In other words, 
each paragraph of the Facebook group's post-test had 34 more words. Independent 
sample t-test results (t(64)=-8.02, p=.00; p<.01) indicate a statistically significant 
difference in post-test outcomes between the two groups. That is, after a sixteen-week 
semester of peer commenting on Facebook, the Facebook group's students authored 
lengthier paragraphs. Their writing talents were much better than those of kids in the 
Moodle group who took part in peer commenting activities on Moodle platform. 

DISCUSSION 

First, data analysis demonstrated that peer comments in two distinct contexts of 
technology, one with e-peer feedback in Moodle and another with e-peer comments on 
Facebook, significantly impacted students' writing accuracy. Regardless of treatment 
settings, students in both the Moodle and Facebook groups improved their writing 
techniques for correctness. That is, the writing technique and peer feedback activities 
benefited the students significantly. Second, while e-peer feedback in Moodle had no 
impact on students' writing fluency, e-peer feedback on Facebook greatly affected the 
Facebook group's writing fluency. Social media (Facebook) was used in this example to 
engage students in discussions and later to assist them in writing longer paragraphs for 
post-tests. This might explain the reasons why other university lecturers incorporated 
Facebook in their writing lessons (Yusof et al., 2012; Majid, Stapa, & Keong, 2015; 
Pham et al., 2020). The results of the current study supported by Alias et al. (2012), 
Rifai (2010), Wichadee (2013), and Pham et al. (2020) that using Facebook for writing 
activities helped improve their writing skills.  

Finally, the data analyses demonstrated that the three peer commentary modalities 
significantly impacted the students' writing performances. While peer input on paper and 
pencil helps students improve their writing accuracy, peer feedback on Facebook may 
be more effective. In other words, the Facebook group's writing quality significantly 
outpaced that of the Moodle group. Students in the Facebook group were able to write 
longer, higher-quality paragraphs than students in the Moodle group in terms of writing 
fluency. Though fluency alone could not fully explain the writing outcomes, writing 
accuracy significantly influenced the students' improvement as writers. The current 
study's findings strengthen Le's (2018) and Pham and Nguyen’s (2020) that the 
Vietnamese students obtained positive attitudes as the teacher utilized Facebook in the 
writing classrooms. Yunus and Salehi (2012) claimed that applying Facebook in the 
writing activities helped students collaborate ideas to compose a better writing product. 

As indicated, the present study's findings corroborated prior research showing that 
Facebook provided several advantages for learning and teaching English, particularly 
writing (Solomon & Schrum, 2007; Susanto et al. (2020). According to Shih (2011), 
Facebook taught learners how to organize their thoughts, enhance their content, expand 
their vocabulary, and self-correct errors. Additionally, Shih (2011) found that Facebook 
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encouraged students to study English. Yusof et al. (2012) asserted that writing with the 
Facebook platform encouraged students to provide feedback to one another to help 
improve their writing skills. 

CONCLUSION 

The purpose of this research was to determine if the Moodle peer feedback and 
Facebook peer feedback had any effect on students' writing accuracy and fluency, and if 
so, how the results varied. To begin, the study's results reveal that Moodle and Facebook 
peer assessment significantly influenced students' ability to write accurately. However, 
students working in a Moodle learning environment were unable to improve their 
writing fluency, but those working on Facebook considerably boosted their written word 
count. That is if, in the context of a coronavirus pandemic in Moodle classroom 
activities, peer feedback activities in both settings improved students' writing accuracy, 
but only the Facebook feedback environment improved students' writing fluency. 
Second, the response to the second research question revealed that, when comparing the 
effects of the two peer feedback environments on students' writing performances, the 
students who participated in Facebook peer feedback improved significantly more than 
those who participated in Moodle peer feedback. One of the explanations for the 
findings was that Facebook, a social media which was used widely by the students, 
encouraged students to be employed every for their personal purposes with a feel at 
ease, while Moodle is a website platform provided by the university, and the students 
need to log in every time they wished to do their assignments. It seemed somehow 
inconvenient for their uses.  

In general, peer feedback could help students improve their writing skills (Alias et al., 
2012; Rifai, 2010; Wichadee, 2013; and Pham et al., 2020; Pham & Nguyen, 2020). 
However, when comparing the platforms for utilizing peer feedback in the classrooms, 
the outcomes of this study imply that Facebook, a social networking platform, helps 
students improve their writing skills with regards to both accuracy and fluency. In 
contrast, Moodle platform only helps with writing accuracy.  

The current study is limited in the scope of the sample size. Further research could test 
with a more significant number of students in the university teaching contexts. Also, the 
students’ writing accuracy was measured by the scores rated by the two lecturers. Future 
research needs to go deeper into the students' text analysis to see how much the students 
enhance their writing performances. 
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