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 This study looks into how flipped classrooms affect college students with 
different kinds of learning styles, attitudes, and academic performance. The 
purpose of the study is to provide empirical support for the effectiveness of the 
flipped classroom model in accommodating a variety of learning styles. Survey 
questionnaires and midterm grades of students were used as instruments for data 
analysis on 85 participants in a state university in the Philippines. Statistical tools 
such as frequency counts, percentages, mean, standard deviation, Kruskal-Wallis 
test, and Kendall's tau-b were employed for a comprehensive analysis. The data 
analysis revealed that a majority of respondents identified as auditory learners, 
expressing agreement with the flipped classroom model and demonstrating 
excellent performance within this learning environment. Significantly, the positive 
attitude and excellent performance exhibited no significant differences across 
various learning styles. Clear evidence emerged indicating that a positive attitude 
toward the flipped classroom correlated with exceptional academic achievements. 
Consequently, the study implies that the flipped classroom proves effective in 
catering to diverse learning styles while maintaining students' excellent academic 
performance. Furthermore, it could be concluded that their positive attitude in a 
flipped classroom model have boosted their academic performance in general. 
Understanding the connection between students' attitudes toward particular 
pedagogical approaches and their academic performance offers important insights 
that can greatly enhance the processes of teaching and learning, resulting in better 
educational outcomes fostering a positive learning environment. 

Keywords: Flipped learning, learning styles, learning attitudes, academic performance, 
college students 

INTRODUCTION 

In the fast-paced, ever-evolving landscape of education, the flipped classroom model 
proves to be highly successful in reshaping the traditional teaching and learning 
experience through fostering increased interaction between the teachers and students 
(Critz & Knight, 2013; Moffett, 2015). As a matter of fact, 96.1% of students expressed 
satisfaction with the implementation of this method in the classroom (Tica et al., 2021) 
and even recommended it for their professors to use (Calimeris, 2018). Indeed, the 
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flipped classroom has been found to be one of the most preferred approaches by 
students and faculty in various disciplines (Gilboy et al., 2015). 

The concept of flipped classroom is certainly the reversal of the lecture sequence in a 
traditional teaching-learning process. Students engage with reading and video materials 
before class and use in-class time for interactive discussions and collaborative learning 
(Subramaniam & Muniandy, 2016; Gilboy et al., 2015; Straw et al., 2016; Sravat & 
Pathranarakul, 2022). Furthermore, it is a learner-centered approach that combines 
traditional teaching with innovative methods to promote problem-solving skills, 
collaboration, and the integration of digital technologies (Cong, 2019; Lin-xia, 2015; 
Zhao & Kang, 2020; Wasserman et al., 2017; Seery, 2015; Moffett, 2015). In a nutshell, 
flipped learning’s intention is to seamlessly integrate student learning across contexts 
by allowing teachers to utilize face-to-face time for deeper learning support, resulting in 
more effective student engagement and improved teaching outcomes (Sharma et al., 
2015; González-Gómez et al., 2016; Hwang et al., 2015).  

In recent years, researchers have shown an increased interest in flipped classrooms. 
They consistently found that students in flipped classrooms demonstrated increased 
engagement and greater overall satisfaction compared to traditional teaching methods, 
highlighting the efficacy of the flipped classroom approach in improving academic 
performance and retention rates (Calimeris, 2018; Blázquez et al., 2019; Sarker et al., 
2023; Cilli-Turner, 2015; Miedany et al., 2017). Furthermore, using this approach to 
educate students showed evidence of improved self-directed learning ability, critical 
thinking disposition, learning motivation, engagement, and test scores than those who 

are in the traditional classroom (Jung & 㝴, 2017; Martínez-Jiménez & Ruiz-Jiménez, 

2020; Alsadoon, 2016; Ozudogru & Aksu, 2019; Calimeris & Sauer, 2014). The 
implementation of a flipped classroom approach, characterized by a positive learning 
experience, higher engagement, and improved involvement in self-directed learning 
activities, meets students' self-determination needs, leading to better satisfaction, self-
efficacy, and motivation, while concurrently enhancing overall learning and teaching 
activities with lower stress and anxiety levels related to homework and learning 
(Alamri, 2019; Sergis et al., 2018;  Khaoloek & Chaiyasung, 2022; Fisher et al., 2018; 
Steen-Utheim & Foldnes, 2018; Hernández-Nanclares & Pérez-Rodríguez, 2016; 
Roshan, 2015; Kunpitak, 2018; El-Miedany et al., 2018; Hew et al., 2021).  

In the success of its implementation, there is evidence showing that learning styles play 
a crucial role in regulating the effectiveness and adaptability of the chosen instructional 
methods, ultimately influencing the overall learning outcomes (Evans & Kozhevnikov, 
2016; Mariono, 2018; Neto & Gomes, 2016; Rasheed & Wahid, 2018). Various 
researchers have asserted the value of understanding and considering individual 
learning styles as essential in shaping educational outcomes, influencing academic 
achievements, and contributing to the overall quality of education. They emphasized the 
crucial role of learning styles in designing adaptive learning systems that effectively 
cater to individual learner preferences, fostering self-regulation of learning strategies for 
optimal educational impact (Ivana & Ivan, 2018; Rasheed & Wahid, 2018; Waladi et 
al., 2021; Lawson, 2018). For instance, the effect of learning styles on flipped 



 Malacapay       625 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

classroom adoption is evident in the positive reception by students with a theoretical 
learning style and lower perception among those with a reflective style (Rahman et al., 
2014; Fornons et al., 2021). Moreover, the 10% higher performance of logical learners 
in a flipped classroom emphasizes the importance of aligning instructional content with 
individual learning styles for optimal outcomes (Nwokeji & Holmes, 2017; 
Gunawardena & Liyanage, 2018). Certainly, understanding learning styles facilitates 
increased self-awareness for both students and educators, shedding light on individual 
strengths and weaknesses as learners, ultimately impacting the effectiveness and 
adaptability of instructional methods (Feldman et al., 2015). The critical role of learning 
styles in regulating instructional effectiveness becomes apparent, particularly when 
considering variations in learning outcomes (Mariono, 2018). Identifying and tailoring 
instructional methods to individual preferences, such as visual, auditory, or kinesthetic 
styles, ensures their effectiveness and adaptability, fostering a more personalized and 
engaging learning experience (Ahmadi, 2018). Aligning instructional approaches with 
students' cognitive styles not only enhances learning performance but also contributes to 
a more positive emotional experience in the learning process (Huang et al., 2018).  

However, research has consistently shown that there is a lack of empirical evidence or 
scientific support for the effectiveness of adapting the flipped classroom in higher 
education to students' learning styles (Neto & Gomes, 2016). While there is a belief in 
the positive impact of aligning teaching with learning styles, previous studies 
highlighted the absence of concrete scientific evidence to back up this practice. A good 
example of this can be found in the article by Evans and Kozhevnikov (2016), who 
pointed out that “learning styles have the capacity to influence instruction, but their 
effectiveness remains under-explored.” Newton, Salvi (2020), and Mia (2017) also 
reported that there is currently no empirical evidence supporting the idea that matching 
the instruction to learners’ learning styles can improve their learning performance. Even 
the textbooks do not have any recommendations regarding the matching of instructional 
methods with learning styles, yet teachers still believe that aligning the teaching 
approach with learning styles improves student learning experiences (Wininger et al., 
2019). To date, most of the work carried out on the flipped classroom, learning styles, 
attitude, and academic performance lacks compelling evidence of clarity and 
congruities regarding its effectiveness to improve students’ learning outcomes and 
satisfaction compared to traditional teaching methods (Lo & Hew, 2017; Alten et al., 
2019; Betihavas et al., 2016; Vangka et al., 2019; Goedhart et al., 2019; Evans, 2018). 
This indicates a need for further investigation and understanding of how learning styles 
could influence the attitude and academic performance of students in a flipped 
classroom learning environment. Besides, very few studies in the recent decade have 
attempted to determine the effectiveness of this approach in a higher education context 
(Hew et al., 2021; McNally et al., 2017; Goedhart, 2019; Neto & Gomes, 2016). Several 
published studies acknowledged that they were context-specific and used limited 
samples (Tan et al., 2015; Kurtz et al., 2014). Furthermore, there were contradicting 
findings, such as those of Gilboy et al. (2015) and Güvenç (2018), regarding their 
experience with flipped classrooms. Moreover, previous reports only presented the 
satisfaction ratings of students on the implementation of a flipped classroom but not on 
its outcomes, such as grades of students in higher education institutions (Webb et al., 
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2021; Gilboy et al., 2015), and the process of implementing it (Betihavas et al., 2016) is 
still inadequate. Hence, this indicates a need to understand the effectiveness of a flipped 
classroom for college students. 

Thus, this study aims to determine the influence of the flipped classroom model on 
college students with different kinds of learning styles, attitudes, and academic 
performance. Assessing its effectiveness across various learning styles is crucial for 
gaining insights into how this teaching approach caters to diverse student needs and 
informing educators about the potential benefits and challenges. Understanding its 
impact on students' attitudes and academic achievement helps refine instructional 
strategies, fostering a more inclusive and tailored learning environment. The primary 
aim of this paper is to provide empirical evidence that contributes substantial insights 
into the evolving landscape of flipped classroom pedagogy. This study further attempts 
to reconcile the conflicting findings regarding the implementation process, learners’ 
satisfaction, and overall academic performance. 

METHOD 

This quantitative type of researcher used the descriptive research design as an approach 
to carry out this study to ensure that the manner of collecting the data is well-organized, 
valid, and capable of answering the research questions and testing hypotheses 
effectively. Researchers use descriptive research design if the aim of the study is to 
merely describe and interpret the phenomena, such as conditions, relationships, 
opinions, ongoing processes, results, and effects, without treatment or control 
(Linarwati et al., 2016). In the context of this study, the researcher administered a 
survey questionnaire to determine the attitude and performance of students exposed to a 
flipped classroom environment. With the guiding principle of this design, it was 
guaranteed that the manner of data collection to gain favorable insights in comparing 
the various experiences of students under the flipped classroom methodology was 
correct and much more appropriate to use. 

Moreover, the research study was conducted during the first semester of the 2023–2024 
academic year at a Stat University located in Negros Occidental, Philippines. This 
period was selected to coincide with the course offerings (methods of research) in the 
two undergraduate programs at the two colleges. The data collection spanned from 
January 15 to March 22, 2024, encompassing 18 days of exposure or twice a week of 
regular class. During this period, there were fewer non-academic and academic-related 
activities that students needed to attend; no disruption of classes happened because of 
the fair weather; and there were fewer holidays. Therefore, students could focus on their 
studies, and the implementation of a flipped classroom is spontaneous as there is no 
need to modify the modality. In addition, participants were selected using a stratified 
sampling method, resulting in a sample size of 85 generated through an online 
randomizer from a population of 134. The researcher, acknowledging the importance of 
equal representation, opted to stratify the selection of respondents into four classes. This 
approach ensures a balanced and representative sample across different sections. 
Additionally, the researcher prioritized the safety and ethical considerations of the 
participants.  



 Malacapay       627 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

The instrument used in this study, the Learning Style Questionnaire from the University 
of Texas Learning Center (2006), has been widely validated in prior research. Notably, 
it was also utilized by Azhari et al. (2020), Alkooheji and Al-Hattami (2018), and 
Cavite and Gonzaga (2023) in their respective studies. This consistent application 
across various studies reinforces the reliability and credibility of the questionnaire in 
assessing learning styles, which is why the present researcher chose to use this 
instrument. Three learning styles, namely auditory, kinesthetic, and visual, were 
identified. The tool consisted of twenty-four statements, equally distributed among the 
three learning style preferences. Questions 2, 3, 7, 10, 14, 16, 19, and 22 were tailored 
for visual learners, while questions 1, 5, 8, 11, 13, 18, 21, and 24 were designed for 
auditory learners. Questions 4, 6, 9, 12, 15, 17, 20, and 23 were specific to tactile or 
kinesthetic learners. To measure the attitudes of students of open education towards the 
flipped classroom strategy, the researcher used the instrument of Aburayash (2021), 
which is composed of 24 statements that solicited students’ attitudes towards the use of 
the flipped classroom approach in their course and self-assessment of their learning 
styles. The midterm exam results of the students were used as a measure of their 
academic performance. 

Consequently, the researcher took measures to guarantee that participation in the study 
was entirely voluntary, emphasizing the importance of participants willingly choosing 
to be involved. This ethical stance aligns with the researcher's commitment to 
conducting a study that respects the autonomy and well-being of each participant from 
the very beginning. After which, the data gathering activity commenced from January 8 
to 12, 2024. After collecting the data from the participants, the researcher analyzed it 
using both descriptive and inferential statistics such as frequency counts, percentages, 
mean, standard deviation, Kruskal-Wallis test, and Kendall's tau-b to summarize, 
present, draw conclusions, and generalize the findings from a sample to a larger 
population to make informed decisions. 

FINDINGS AND DISCUSSION 

Table 1 
Learning styles of the students 
Learning Styles Frequency Percentage 

Visual 36 42.4 

Auditory 40 47.0 

Kinesthetics 9 10.6 

Total 85 100 

Table 1 shows the distribution of the students who participated in this study in the three 
categories of learning styles presented using frequency and percentage distribution as its 
statistical tools. As shown in Table 1, auditory learners have the highest frequency 
count of 40, or 47%, followed by visual learners (36, or 42.4%) and kinesthetics (9, or 
10.6%), respectively. This distribution suggests a predominant preference for auditory 
learning among the participants. A closer inspection of the table reveals additional 
insights into the variety of learning styles among the students, providing a foundation 
for further analysis and discussion on the effect of these preferences on educational 
outcomes or the use of instructional strategies, such as flipped classrooms, by teachers. 
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Furthermore, the findings of this study indicate that more students prefer to process 
information primarily through listening and speaking. However, it's important to note 
that while some students may have a dominant learning style, individuals often have a 
mix of preferences, and varied instructional methods can still be beneficial for a 
comprehensive learning experience. 

Prior studies that have noted the importance of studying the concept of learning styles 
are essential for educators as they help them tailor their teaching methods to the 
preferences and strengths of individual learners. Larning styles play an important role in 
adaptive e-learning systems, affecting students' motivation and performance 
(Karagiannis & Satratzemi, 2018). Understanding this could also help teachers design 
flexible and more inclusive learning environments that may address issues about how 
students retain information that they learn for a longer time and improve understanding 
of the concepts (Rasheed & Wahid, 2021).Further, by recognizing and leveraging 
various learning styles, educators can optimize learning environments, promoting 
engagement and active participation among students (Padmanabha, 2020; Dantas & 
Cunha, 2020; Dinsmore et al., 2022). Furthermore, aligning teaching methods with 
learning styles contributes to improved student outcomes and allows for a more nuanced 
approach to curriculum design. Additionally, the concept of learning styles serves as a 
catalyst for ongoing professional development among educators, encouraging a 
reflective and adaptive approach to teaching. Ultimately, studying learning styles 
contributes to the continuous improvement of educational practices, emphasizing the 
importance of catering to diverse learning preferences and empowering students to take 
an active role in their education (Oelszlaeger-Kosturek, 2021). 
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Table 2 
Attitudes of students on flipped classroom 
Statements M SD Interpretation 

1. I feel comfortable in the class meetings where the inverted class strategy is 
applied. 

3.616 1.097 Agree 

2. Preparing my pre-course material according to a flipped class strategy helped 
me understand the course topics well. 

3.709 0.906 Agree 

3. I feel the pleasure of learning when submitting scientific material according 
to a flipped class strategy 

3.488 0.930 Agree 

4. I feel the scientific benefit of understanding the content of a science subject 
when introducing an inverted classroom strategy rather than memorizing it. 

3.581 0.988 Agree 

5. Learning with an inverted classroom strategy gave me the opportunity to 
self-learn. 

4.035 0.913 Agree 

6. Learning with the inverted classroom strategy gave me the opportunity to 
engage with technology. 

3.942 0.938 Agree 

7. I found it easy to answer all my papers LMS For courses that use the inverted 
class strategy. 

3.547 0.954 Agree 

8. I feel fun in class meetings that implement the inverted class strategy. 3.767 0.942 Agree 

9. I found that learning in an inverted classroom strategy requires more effort. 3.698 0.921 Agree 

10. I feel that learning in an inverted classroom strategy has changed my 
attitudes toward my studies. 

3.884 0.926 Agree 

11. The activities given to us helped me in understanding the subject. 3.430 0.965 Agree 

12. Whatever was said about teaching inverted classroom strategy, it increased 
my motivation to learn. 

3.802 1.015 Agree 

13. I feel that teaching inverted classroom strategy corresponds to my needs for 
the digital world. 

3.674 0.926 Agree 

14. Learning in the inverted class strategy contributed to increasing interaction 
with my teacher. 

3.616 0.870 Agree 

15. I take responsibility for learning in the inverted classroom strategy. 3.733 1.034 Agree 

16. Through inverted classroom strategy, I found an answer to all questions 
related to the decisions that employ this strategy. 

3.744 1.008 Agree 

17.Learning in an inverted classroom strategy helped me increase my outreach 
and interactivity with my colleagues. 

3.814 0.939 Agree 

18. Learning in an inverted classroom strategy helped me increase contact with 
the university’s faculty. 

3.640 0.932 Agree 

19. I see a Flipped class strategy as essential for all teachers. 3.814 0.988 Agree 

20. Classroom encounters are preferred in which an inverted classroom strategy 
is employed. 

3.709 0.919 Agree 

21. The Inverted Classroom Strategy helped me to develop research and survey 
skills. 

3.698 1.041 Agree 

22. The Inverted Classroom Strategy helped me to follow the courses in 
different ways. 

3.779 1.034 Agree 

23. The inverted classroom strategy makes me exhausted. 3.221 1.011 Neutral 

24. The flipped classroom strategy increased my understanding of the scientific 
content of the course. 

3.779 0.913 Agree 

Grand Mean 3.697 0.055 Agree 

Table 2 presents the summary statistics of the students’ attitude toward the flipped 
classroom, analyzed using the mean and standard deviation as its statistical tools. 
Looking at the second table, it is apparent that most of the students are in agreement 
that the flipped classroom gave them the opportunity to self-learn (M = 4.035; SD = 
0.913), engage with technology (M = 3.942; SD = 0.938), increase their outreach and 
interactivity with their colleagues (M = 3.814; SD = 0.988), and most importantly, 
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change my attitudes toward my studies (M = 3.884; SD = 0.926). What is more 
interesting about the data in this table is that the respondents were neutral if the flipped 
classroom strategy made them exhausted (M = 3.221, SD = 1.011). The results of this 
study imply positive perceptions among the students regarding the flipped classroom 
approach. These findings indicate that the students found value in the flipped classroom 
model for fostering independent learning, leveraging technology, and promoting 
collaboration among peers. The findings also elucidate a balanced perception regarding 
the potential challenges or demands associated with this instructional approach. 

These results match those observed in earlier studies regarding the interconnected 
factors that play pivotal roles in shaping students' educational experiences. Having a 
positive attitude among students heightens the engagement of their hippocampal 
learning-memory system and the adoption of efficient memory-based strategies, 
demonstrating the complex relationship between attitude and cognitive processes (Chen 
et al., 2018), while having a negative attitude could detrimentally affect their 
proficiency and interactions with their teachers, resulting in disobedience, aversion to 
assignments, and low academic achievement (Habók & Magyar, 2018; Ali, 2019; 
Maison, 2021). This also accords with the earlier observations, which showed that 
student interaction with their colleagues contributes positively to their attitudes towards 
learning, emphasizing the significance of collaboration and dialogue (Díez-Palomar et 
al., 2020). Overall, the positive attitudes toward various aspects of the flipped classroom 
underscore its perceived benefits and effectiveness in facilitating student learning and 
engagement. A possible explanation for this might be that the positive attitudes of the 
students towards the flipped classroom were influenced by the perceived usefulness and 
ease of the approach, which led to their intentions to embrace this as an instructional 
strategy to educate them (Buabeng-Andoh, 2020). 

Table 3 
Academic performance of students in a flipped classroom environment 
Learning Style Mean SD Minimum Maximum Interpretation 

Visual 90 3.833 80 96 Excellent 

Auditory 89 3.098 82 95 Excellent 

Kinesthetics 91 3.257 86 95 Excellent 

Total 89 3.473 80 96 Excellent 

Table 3 provides the summary statistics for the academic performance of the students in 
a flipped classroom environment. As can be seen from the table above, it is apparent 
that visual (M = 90; SD = 3.833), auditory (M = 89; SD = 3.098), and kinesthetic (M = 
91; SD = 3.257) had excellent performance.  A closer look into the results, as shown in 
Table 3, indicates that the minimum grade earned by one student in this learning 
environment was 80 and the highest was 96. These learners were both categorized as 
visual learners. Yet, collectively, the 85 students who were categorized into three 
learning styles had performed excellently (M = 89; SD = 3.473). Thus, the excellent 
academic performance of these students across visual, auditory, and kinesthetic learning 
styles in the flipped classroom environment implies that this instructional approach 
caters effectively to diverse learning preferences. The findings manifest that the flipped 
classroom model, with its emphasis on self-directed learning and varied instructional 
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materials, provides a conducive environment for students with different learning styles 
to excel academically. Perhaps adopting flipped classroom strategies will contribute to 
fostering a positive and inclusive learning environment that enhances academic 
achievement for a broad spectrum of learners. 

Measuring the academic performance of students following an intervention is a critical 
aspect of assessing the effectiveness of educational strategies. According to Westphale 
et al. (2021), Marwaha et al. (2021), and Chico and Montaño (2022), assessing changes 
in academic performance enables educators to determine the effectiveness of an 
intervention in their teaching approaches. This process involves, but is not limited to, 
the measurement of learning gains, aiding in the identification of specific student 
characteristics, and providing valuable insights for instructional adjustments (Rogaten 
& Rienties, 2018). Also, monitoring the academic performance of students could help 
improve teaching pedagogies, teaching skills, media of instruction, selecting learning 
materials, and time (Hannum, 2021; Yang & Li, 2018). It even helps teachers identify 
students who are at risk of failure (Bujang, 2023). Measuring academic performance is 
vital for student well-being, psychological development, and socio-emotional 
development (Moore, 2019). 

Table 4 
Difference on students’ attitude when grouped according to learning styles 
Learning Style N Mean Rank H Df p Conclusion 

Visual 36 43.54 0.948 2 .622 Not significant 

Auditory 40 41.00     
Kinesthetics 9 49.72     
Total 85      
.05 level of Significance 

Table 4 presents a comparison of student attitudes towards the flipped classroom, 
categorized based on their learning styles. The results indicate that those kinesthetics 
learners (MR = 49.72) had a relatively higher preference for using this approach in 
teaching, while visual learners (MR = 43.54) and auditory learners (MR = 41.00) had a 
moderate and potentially lesser preference for this. Surprisingly, based on the available 
data and the chosen significance level, there is not enough evidence to assert that the 
observed differences in attitudes among students with various learning styles are 
statistically significant (H = 0.948; p =.622). Thus, the researcher did not find sufficient 
evidence to reject the null hypothesis based on the data and the chosen significance 
level. 

The statement suggests that the observed differences in attitudes among students with 
various learning styles, as indicated by their preferences for the flipped classroom 
teaching approach, may not be attributed to any meaningful or significant impact of the 
teaching method. Instead, these differences could be the result of random chance or 
other factors that are not statistically significant. Therefore, the findings suggest that 
any variations in attitudes observed could be incidental and not necessarily linked to a 
substantial effect of the teaching approach on students with different learning styles. 
This suggests that the flipped classroom model can be broadly effective across diverse 
learning preferences without disproportionately benefiting or disadvantaging any 



632                           The Influence of Learning Styles and Attitudes on Academic … 

 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

particular group. Consequently, educators and institutions can confidently adopt and 
integrate the flipped classroom approach, knowing it supports a wide range of learners. 
Overall, the flipped classroom appears to be a versatile and inclusive pedagogical 
strategy. 

Other studies have also reported mixed results regarding the association of learning 
styles and attitudes towards a certain teaching pedagogy. Yet, this finding is consistent 
with that of Anuar et al. (2020), who found that there was no association between 
learning styles and attitudes towards a certain instructional pedagogy. In the study, they 
highlighted that it is possible that factors other than learning styles, such as students’ 
motivation or individual differences, may have a stronger influence on students’ 
attitudes and academic performance. This also accords with earlier observations by 
Naenah (2022), which showed that no significant correlation was determined between 
learning styles and academic achievements among ESL students. The researcher has 
associated it with its small sample size of 32 students in order to detect significant 
relationships. Other factors, such as individual differences in language proficiency or 
motivation, may have had a stronger influence on attitude and academic performance 
than learning styles. 

The practical implication of these research findings is that, regardless of students' 
diverse learning styles, there is a unanimous agreement that the flipped classroom 
approach is effective and beneficial for students. The lack of a significant difference 
across the three learning styles suggests a consistent positive perception of the flipped 
classroom method among students, regardless of whether they are visual learners, 
auditory learners, or kinesthetic learners. This implies that educators can confidently 
consider implementing the flipped classroom model as a teaching strategy, knowing that 
it is likely to be well-received and perceived as effective by a broad range of students 
with varying learning preferences. It emphasizes the versatility and applicability of the 
flipped classroom approach, making it a potentially valuable instructional method for 
fostering positive learning experiences across diverse student populations. 

Table 5 
Difference on the academic performance when grouped according to learning styles  
Learning Style N MR H Df p Conclusion 

Visual 36 44.64 3.25 2 0.197 Not significant 

Auditory 40 38.93     
Kinesthetics 9 54.56     
Total 85      
.05 level of Significance 

Table 5 presents the result of the Kruskal-Wallis H test conducted to assess the 
difference in academic performance among different learning styles. A closer inspection 
of the table shows that there was a statistical variation in terms of the mean ranks of 
visual learners (44.64), auditory learners (38.93), and kinesthetic learners (54.56). 
However, despite these differences, the findings from the Kruskal-Wallis H test 
revealed a non-significant result (H = 3.25; p > 0.05), indicating that there is no 
statistically significant difference in the student’s academic performance among the 
three learning styles. Therefore, the study failed to reject the null hypothesis, suggesting 
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that students’ academic performance does not vary significantly across learning styles. 
This only indicates that there is no significant difference in academic performance 
among visual, auditory, and kinesthetic learners. This finding implies that the flipped 
classroom approach is equally effective for all types of learners, reinforcing its potential 
as a universally applicable teaching method. Educators can thus implement this 
approach without needing to tailor instructional strategies to specific learning styles, 
simplifying course design and delivery. Furthermore, this suggests that other factors, 
such as student engagement and access to resources, may play a more critical role in 
academic success than learning style alone, guiding future research to explore these 
variables in greater depth. 

Several reports have shown that monitoring the students’ academic performance enables 
the teachers to adjust their instruction in order to improve their students’ learning 
outcomes and proactively promote student success (Hasan et al., 2019). Moreover, the 
findings from the two separate studies of Soto & Blanco (2020) and Phuong et al. 
(2018) were that the academic performance of their students in the statistics course and 
in a nursing class, respectively, does not differ according to their predominant learning 
styles. Consequently, other researchers have also found that there was no significant 
relationship between the learning styles of the students and their academic achievement 
(Mozaffari, 2020; Fanai, 2019; Cada, 2021). 

The findings of this study only imply that the educational approach employed, which is 
the flipped classroom, is effective in catering to the diverse learning styles without 
compromising the overall outstanding academic achievements of the students. This 
further suggests that the college instructors can maintain the current teaching methods, 
as they seem to be equally beneficial for all learning style preferences, resulting in 
consistently high academic performance. 

Table 6 
Relationship between students’ attitude and academic performance 

 
 
 

**correlation is at .05 level 

The table 6 shows the relationship between attitude and academic performance of 
students in a filliped classroom environment analyzed using the Kendall’s Tau-b as its 
statistical tool. Clearly, it revealed through this table that there is a positive moderate 
correlation between the attitude and academic performance of the students as indicated 
by Kendall's Tau correlation (τ = 0.126, p < 0.05). The positive correlation suggests that 
as their attitude towards flipped classroom increases, there is a moderate tendency for 
students' grades to also increase. Thus, this study rejects the null hypothesis, indicating 
a significant relationship between the attitude and academic performance of the students 
in a flipped classroom environment. The statistical significance (p < 0.05) indicates that 
this relationship is unlikely to be due to random chance, providing evidence of a 
meaningful association between students' grades and their attitude on the 
implementation of flipped classroom methodology.  These results imply that fostering 

  Grades 

Attitudes .126** 



634                           The Influence of Learning Styles and Attitudes on Academic … 

 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

positive perceptions of the flipped classroom methodology could be a key strategy in 
enhancing student performance. Therefore, educators and institutions should focus on 
strategies that improve student attitudes towards this pedagogical approach, such as 
providing clear explanations of its benefits, offering adequate support, and ensuring 
engaging and well-structured course content. 

Other research has consistently highlighted the influential role that students' attitudes 
towards specific instructional pedagogies play in attaining higher academic grades 
(Windiyani & Suchyadi, 2020). Mao et al. (2021) pointed out in their study that 
students’ positive attitudes in their science class correlates to their learning achievement 
because of their shown interest, perceived societal relevance, and mixed attitudes; while 
the performance of low-performing students were associated to their behavior and 
motivation to learn (OECD, 2016).  This finding also broadly supports the work of 
Subia, et al. (2018) stating that a more positive attitude towards mathematics is 
significantly linked to improved performance, whereas a more negative attitude is 
associated with lower performance. Additionally, intrinsic and extrinsic motivation and 
academic motivation are closely connected with your attitude towards learning (Taşgın 
& Coskun, 2018). These results further supports the claim of Halim et al. (2022) that 
“learning styles significantly influence students' knowledge, skills, and attitudes and 
that of Wikanti (2019) who pointed out that Variation in teaching style and student 
attitude positively and significantly affect learning outcomes.  

Perhaps, the practical implication of the findings is that as students' positive attitudes 
towards the flipped classroom increase, there is a moderate likelihood of improvement 
in their grades. With this result, educators can consider fostering positive attitudes 
towards the flipped classroom, as it appears to contribute meaningfully to enhanced 
academic performance in this learning environment (OECD, 2016). 

CONCLUSION 

In conclusion, this study delved into the influence of the flipped classroom approach on 
students' learning styles, attitudes, and academic performance. The data revealed that 
auditory learners exhibited the highest frequency count, followed by visual learners and 
kinesthetic learners. The results manifest positive perceptions among students regarding 
the flipped classroom model, emphasizing its value in promoting independent learning, 
utilizing technology, and fostering collaboration. Despite acknowledging potential 
challenges, students' outstanding academic performance across diverse learning styles 
indicates the effectiveness of the flipped classroom in catering to varied preferences. 
The findings reported here shed new light on the collective responses among students, 
which, irrespective of learning style, highlight the method's overall effectiveness and 
positive reception. Ultimately, the study implies that the flipped classroom is an 
effective educational approach that accommodates diverse learning styles without 
compromising students' remarkable academic achievements. Additionally, the findings 
suggest a moderate likelihood of improved grades with increased positive attitudes 
towards the flipped classroom, reinforcing the practical benefits of this instructional 
method. 
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On the other hand, it was found to be difficult to account for the diversity and 
complexity of individual learning preferences, this study was restricted to only three 
learning styles: kinesthetics, auditory, and visual. Furthermore, it was challenging to 
create a unified syllabus while balancing various styles, and learning style theories can 
be applied incorrectly. Furthermore, learning preferences of students can vary with time 
and situation, calling for flexible and adaptive teaching strategies that appeal to a wide 
range of students. Consequently, the comparatively small sample size of this research 
study, which might not accurately reflect the larger student population, also had an 
impact on its shortcomings. A bigger sample size could yield more strong and accurate 
data on the relationship between learning styles, attitudes, and academic performance in 
a flipped classroom setting, which could have an impact on the findings' 
generalizability. To validate and build upon these results, future research endeavors 
have to contemplate enlisting a more extensive and heterogeneous cohort. The study 
further has certain limitations on the selected data collection strategy. The range and 
depth of the data that was gathered might have been limited by relying mostly on 
surveys and questionnaires. There are also restrictions imposed by the time frame in 
which the study was done. The data was gathered over the course of one semester, 
which might not have been enough to see patterns and impacts of the flipped classroom 
strategy over the long run. It frequently takes longer for educational interventions to 
fully influence students' learning and attitudes. It's also important to recognize any 
potential bias resulting from self-reported scores. In the context of this study, 
individuals may react in a way they think is appropriate or anticipated. This bias may 
distort the outcomes and compromise the reliability of the conclusions. Future research 
should include objective indicators of academic achievement and potentially 
anonymous data collection techniques to lessen the impact of these biases and improve 
the data's dependability in order to lessen this. 

Because the outcomes of this study are correlational rather than causative, readers 
should proceed with caution when interpreting the data. Although there is a strong 
positive link between students' attitudes regarding the flipped classroom method and 
their academic achievement, this does not mean that better marks are a direct result of 
the flipped classroom. Both attitudes and performance may also be influenced by 
additional underlying elements, such as past knowledge, motivation on the part of the 
students, and external support. Therefore, in order to prove causation and completely 
comprehend the dynamics at work, additional research utilizing experimental or 
longitudinal designs is required. 

Therefore, this study has important future implications for educational research and 
practice. Given that the results indicate a favorable relationship between students' 
perceptions of the flipped classroom and their academic achievement, educators and 
institutions should think about adopting and endorsing this educational strategy more 
widely. There is potential to improve overall academic achievement by creating 
interesting and encouraging flipped classroom environments that support positive 
student attitudes. Furthermore, this study opens up new avenues for investigation into 
the causal links between student performance and flipped classroom approaches. 
Subsequent research endeavors may additionally examine the enduring consequences of 
this methodology and pinpoint particular tactics that optimize its advantages for a range 
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of learning modalities. By putting these ideas into practice, educators may be able to 
create more successful, student-centered learning environments that enhance learning 
outcomes. 

This paper also provides an overview of one important issue linking the relationship 
between students' attitudes and their academic achievement. Research indicates that 
students who adopt and feel positively about the flipped classroom approach are more 
likely to participate actively in class, engage deeply with the material, and make 
effective use of the resources that are available. These positive attitudes toward the 
flipped classroom approach appear to be associated with higher academic achievement. 
This relationship emphasizes how crucial it is to foster positive attitudes by outlining 
the advantages clearly, offering sufficient assistance, and setting up a stimulating and 
participatory learning environment. Teachers can potentially improve students' 
enthusiasm, perseverance, and academic achievement by encouraging a positive 
perspective regarding the flipped classroom. This underscores the critical role that 
attitude plays in educational outcomes. 

Further research could usefully explore how to assist in the deployment of flipped 
classrooms, make investments in technology infrastructure and resources, such as 
hardware, software, and faculty training. College deans may also plan faculty 
development workshops and training sessions so they can acquire the skills needed to 
apply the flipped classroom model successfully. The teachers may accept and modify 
the flipped classroom paradigm to meet different learning goals and course materials 
while accounting for students' varied learning styles. The students may assume 
responsibility for interacting with the pre-class materials and arrive ready to contribute 
fully to class discussions. Whereas, future researchers could conduct longitudinal 
studies spanning several semesters or academic years are advised to find out how the 
flipped classroom strategy affects students' attitudes and academic performance over 
time in order to better capture the long-term impacts and potential changes in student 
performance and attitudes. 

REFERENCES 

Aburayash, H. (2021). The students attitudes' toward the flipped classroom strategy and 
relationship to self-learning skills. Journal of Education and Learning (EduLearn), 
15(3), 450-457. https://doi.org/10.11591/edulearn.v15i3.18132 

Ahmadi, N. (2015). Which Learning Style Do You Prefer to Improve EFL Learning. 
Research in Applied Linguistics, 5, 26-34. https://doi.org/10.22055/RALS.2015.11266. 

Alamri, M. (2019). Students' academic achievement performance and satisfaction in a 
flipped classroom in Saudi Arabia. International Journal of Technology Enhanced 
Learning. https://doi.org/10.1504/IJTEL.2019.096786. 

Alkooheji, L., & Al-Hattami, A. (2018). Learning Style Preferences among College 
Students. International Education Studies, 11(10), 50. 
https://doi.org/10.5539/ies.v11n10p50 

https://doi.org/10.1504/IJTEL.2019.096786


 Malacapay       637 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

Ali, M., Ashraf, B., & Shuai, C. (2019). Teachers’ Conflict-Inducing Attitudes and 
Their Repercussions on Students’ Psychological Health and Learning 
Outcomes. International Journal of Environmental Research and Public Health, 16. 
https://doi.org/10.3390/ijerph16142534.  

Alsadoon, E. L. H. A. M. (2016). The Effect of flipped classroom on students’ 
achievement and their satisfaction about the course. International Specialized 
Educational Journal, Jordan, 5(6), 1-11. 

Alten, D., Phielix, C., Janssen, J., & Kester, L. (2019). Effects of flipping the classroom 
on learning outcomes and satisfaction: A meta-analysis. Educational Research Review. 
https://doi.org/10.1016/J.EDUREV.2019.05.003. 

Anuar, N., Abdullah, N., & Hod, S. (2020). Pre-University Students’ Learning Styles 
and Attitude towards Mathematics Achievements. Advances in Science, Technology and 
Engineering Systems Journal, 5, 269-273. https://doi.org/10.25046/aj050632.  

Azhari, A. M., Hazir, N. S. M., Yee, S. K., Joli, N. S., & Yusof, R. M. (2020). The 
effects of student’s learning styles to the exam result among gifted and talented 
students. International Journal of Education and Pedagogy, 2(4), 509-517. 
https://myjms.mohe.gov.my/index.php/ijeap/article/view/11911 

Betihavas, V., Bridgman, H., Kornhaber, R., & Cross, M. (2016). The evidence for 
'flipping out': A systematic review of the flipped classroom in nursing education. Nurse 
education today, 38, 15-2 .https://doi.org/10.1016/j.nedt.2015.12.010. 

Blázquez, B., Masluk, B., Gascón, S., Díaz, R., Aguilar-Latorre, A., Magallón, I., & 
Botaya, R. (2019). The use of flipped classroom as an active learning approach 
improves academic performance in social work: A randomized trial in a university. 
PLoS ONE, 14. https://doi.org/10.1371/journal.pone.0214623. 

Buabeng-Andoh, C. (2020). Exploring University students’ intention to use mobile 
learning: A research model approach. Education and Information Technologies, 26, 
241-256. https://doi.org/10.1007/s10639-020-10267-4.  

Bujang, S., Selamat, A., Krejcar, O., Mohamed, F., Cheng, L., Chiu, P., & Fujita, H. 
(2023). Imbalanced Classification Methods for Student Grade Prediction: A Systematic 
Literature Review. IEEE Access, 11, 1970-1989. 
https://doi.org/10.1109/ACCESS.2022.3225404. 

Cada, B. (2021). Learning Styles & Academic Performance of Teacher Education 
Students. British Journal of Arts and Humanities. 
https://doi.org/10.34104/bjah.021086096.  

Calimeris, L. (2018). Effects of flipping the principles of microeconomics class: Does 
scheduling matter?. International Review of Economics Education. 
https://doi.org/10.1016/J.IREE.2018.01.002. 

Calimeris, L., & Sauer, K. (2014). Flipping Out About the Flip: All Hype or is There 
Hope?. Behavioral & Experimental Economics eJournal. 
https://doi.org/10.1016/J.IREE.2015.08.001. 

https://doi.org/10.25046/aj050632
https://doi.org/10.1016/J.IREE.2015.08.001


638                           The Influence of Learning Styles and Attitudes on Academic … 

 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

Cavite, J. A., & Gonzaga, M. V. A. (2023). Pupils’ Learning Styles and Academic 
Performance in Modular Learning. Zenodo (CERN European Organization for Nuclear 
Research). https://doi.org/10.5281/zenodo.8325677 

Chen, L., Bae, S., Battista, C., Qin, S., Chen, T., Evans, T., & Menon, V. (2018). 
Positive Attitude Toward Math Supports Early Academic Success: Behavioral Evidence 
and Neurocognitive Mechanisms. Psychological Science, 29, 390 - 402. 
https://doi.org/10.1177/0956797617735528.  

Chico, A., & Montaño, V. (2022). Results of the Intervention Measures to Improve 
Trustworthiness of Business Students: The Progressing, the Neutralizing and the 
Declining. International Journal of Research and Innovation in Social Science. 
https://doi.org/10.47772/ijriss.2022.6215.  

Cong, J., Wang, M., & Huang, Z. (2019). Design and Practice of Teaching Model of 
Measurement and Evaluation of Mathematics Education Based on the Flipped 
Classroom Concept. , 1394-1400. https://doi.org/10.1007/978-981-15-2568-1_193. 

Critz, C., & Knight, D. (2013). Using the Flipped Classroom in Graduate Nursing 
Education. Nurse Educator, 38, 210–213. 
https://doi.org/10.1097/NNE.0b013e3182a0e56a. 

Dantas, L., & Cunha, A. (2020). An integrative debate on learning styles and the 
learning process. , 2, 100017. https://doi.org/10.1016/j.ssaho.2020.100017.  

Díez-Palomar, J., García-Carrión, R., Hargreaves, L., & Vieites, M. (2020). 
Transforming students’ attitudes towards learning through the use of successful 
educational actions. PLoS ONE, 15. https://doi.org/10.1371/journal.pone.0240292.  

Dinsmore, D., Fryer, L., & Parkinson, M. (2022). The learning styles hypothesis is 
false, but there are patterns of student characteristics that are useful. Theory Into 
Practice, 61, 418 - 428. https://doi.org/10.1080/00405841.2022.2107333.  

El-Miedany, Y., el-Gaafary, M., El-Aroussy, N., & Youssef, S. (2018). Flipped 
Learning: Can Rheumatology Lead the Shift in Medical Education?. Current 
rheumatology reviews, 15 1, 67-73 

Evans, C., & Kozhevnikov, M. (2016). Styles of practice in higher education: exploring 
approaches to teaching and learning. . https://doi.org/10.4324/9781315540382. 

Fanai, L. (2019). A Study of Perceptual Learning Styles with Academic Achievement in 
Private Higher Secondary Schools in Aizawl City. Educational Quest-An International 
Journal of Education and Applied Social Sciences, 10(1), 21-25. 
https://doi.org/10.30954/2230-7311.1.2019.4 

Feldman, J., Monteserin, A., & Amandi, A. (2015). Automatic detection of learning 
styles: state of the art. Artificial Intelligence Review, 44, 157-186. 
https://doi.org/10.1007/s10462-014-9422-6. 



 Malacapay       639 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

Fisher, R., Ross, B., Laferriere, R., & Maritz, A. (2015). Flipped learning, flipped 
satisfaction: getting the balance right. Teaching & Learning Inquiry: The ISSOTL 
Journal, 5, 114-127. https://doi.org/10.20343/TEACHLEARNINQU.5.2.9. 

Fornons, V., Palau, R., & Santiago, R. (2021). Secondary school students’ perception 
according to their learning style of a mathematics Flipped Classroom. Journal of 
Technology and Science Education, 11, 227-244. https://doi.org/10.3926/JOTSE.1092. 

Gilboy, M.B., Heinerichs, S., & Pazzaglia, G. (2015). Enhancing student engagement 
using the flipped classroom. Journal of nutrition education and behavior, 47 (1), 109-
14 . https://doi.org/10.1016/j.jneb.2014.08.008 

Goedhart, N., Westrhenen, N., Moser, C., & Zweekhorst, M. (2019). The flipped 
classroom: supporting a diverse group of students in their learning. Learning 
Environments Research, 22, 297-310. https://doi.org/10.1007/S10984-019-09281-2. 

González-Gómez, D., Jeong, J., Rodríguez, D., & Cañada-Cañada, F. (2016). 
Performance and Perception in the Flipped Learning Model: An Initial Approach to 
Evaluate the Effectiveness of a New Teaching Methodology in a General Science 
Classroom. Journal of Science Education and Technology, 25, 450-459. 
https://doi.org/10.1007/S10956-016-9605-9. 

Gunawardena, K., & Liyanage, M. (2018). Flipped Classrooms Using Social Networks: 
An Investigation on Learning Styles. 2018 7th International Congress on Advanced 
Applied Informatics (IIAI-AAI), 956-957. https://doi.org/10.1109/IIAI-AAI.2018.00199. 

Güvenç, G. (2018). The flipped classroom approach in teaching writing: An action 
research. International Journal of Social Sciences and Education Research, 4(3), 421-
432. https://doi.org/10.24289/ijsser.434493 

Habok, A., & Magyar, A. (2018). The Effect of Language Learning Strategies on 
Proficiency, Attitudes and School Achievement. Frontiers in Psychology, 8, Article No. 
2358. https://doi.org/10.3389/fpsyg.2017.02358 

Halim, A., Wirda, A., & Yusrizal, Y. (2022). Analysis of learning styles in terms of 
knowledge, skills and attitudes. Momentum: Physics Education Journal. 
https://doi.org/10.21067/mpej.v6i2.6581.  

Hannum, I. (2021). Supervisi Akademik Sebagai Upaya Untuk Meningkatkan Kinerja 
Guru Pendidikan Agama Islam Dan Budi Pekerti (PAIBP) Sekolah Dasar Di Kota 
Binjai. Jurnal Analisa Pemikiran Insaan Cendikia. 
https://doi.org/10.54583/apic.vol4.no1.28.  

Hasan, H., RABBY, A., Islam, M., & Hossain, S. (2019). Machine Learning Algorithm 
for Student's Performance Prediction. 2019 10th International Conference on 
Computing, Communication and Networking Technologies (ICCCNT), 1-7. 
https://doi.org/10.1109/icccnt45670.2019.8944629.  

Hernández-Nanclares, N., & Pérez-Rodríguez, M. (2016). Students’ Satisfaction with a 
Blended Instructional Design: The Potential of “Flipped Classroom” in Higher 



640                           The Influence of Learning Styles and Attitudes on Academic … 

 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

Education. Journal of interactive media in education, 2016. 
https://doi.org/10.5334/JIME.397. 

Hew, K., Bai, S., Huang, W., Dawson, P., Du, J., Huang, G., Jia, C., & Thankrit, K. 
(2021). On the use of flipped classroom across various disciplines: Insights from a 
second-order meta-analysis. Australasian Journal of Educational Technology. 
https://doi.org/10.14742/AJET.6475. 

Huang, Y., Hwang, J., & Chen, S. (2016). Matching/mismatching in web-based 
learning: a perspective based on cognitive styles and physiological factors. Interactive 
Learning Environments, 24, 1198 - 1214. 
https://doi.org/10.1080/10494820.2014.978791. 

Hwang, G., Lai, C., & Wang, S. (2015). Seamless flipped learning: a mobile 
technology-enhanced flipped classroom with effective learning strategies. Journal of 
Computers in Education, 2, 449-473. https://doi.org/10.1007/S40692-015-0043-0. 

Ivana, B., & Ivan, M. (2018). Learning Styles and Preferences for Different Types of 
Courses and Teaching of Croatian Students of Business, 827-843. 
https://doi.org/10.1007/978-3-319-70377-0_57. 

Jung, H., & , 이. (2017). The effects of Flipped Learning Method on a college student’s 

self directed learning ability, critical thinking disposition, learning motivation, and 
learning satisfaction. Journal of Korean Acedemy of Dental Technology, 39, 171-177. 
https://doi.org/10.14347/KADT.2017.39.3.171. 

Karagiannis, I., & Satratzemi, M. (2018). Implementation of an Adaptive Mechanism in 
Moodle Based on a Hybrid Dynamic User Model. The Challenges of the Digital 
Transformation in Education. https://doi.org/10.1007/978-3-030-11932-4_36.  

Khaoloek, C., & Chaiyasung, S. (2022). Enhancing students’ achievement and 
investigating students’ satisfaction in learning mathematics by using flipped classroom. 
The EUrASEANs: Journal on global socio-economic dynamics. 
https://doi.org/10.35678/2539-5645.1(32).2022.106-116. 

Kunpitak, P. (2018). The Flipped Classroom in 21st Century Learning for Development 
of learning skills Algorithm Analysis of Basic Programming C Language. IJIE 
(Indonesian Journal of Informatics Education). 
https://doi.org/10.20961/IJIE.V2I2.24402. 

Kurtz, G., Tsimerman, A., & Steiner-Lavi, O. (2014). The flipped-classroom approach: 
The answer to future learning. European Journal of Open, Distance and E-
Learning, 17(2), 172-182. https://doi.org/10.2478/eurodl-2014-0027 

Lawson, M., Vosniadou, S., Deur, P., Wyra, M., & Jeffries, D. (2018). Teachers’ and 
Students’ Belief Systems About the Self-Regulation of Learning. Educational 
Psychology Review, 31, 223-251. https://doi.org/10.1007/S10648-018-9453-7. 

Linarwati, M., Fathoni, A., & Minarsih, M. M. (2016). Studi deskriptif pelatihan dan 
pengembangan sumberdaya manusia serta penggunaan metode behavioral event 



 Malacapay       641 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

interview dalam merekrut karyawan baru di bank mega cabang kudus. Journal of 
Management, 2(2). http://jurnal.unpand.ac.id/index.php/MS/article/view/604  

Lin-Xia, H. (2015). On the Implication of Flipped Classroom for China’s 
Contemporary Curriculum Reform. http://en.cnki.com.cn/Article_en/CJFDTotal-
BJJY201505013.htm 

Lo, C., & Hew, K. (2017). A critical review of flipped classroom challenges in K-12 
education: possible solutions and recommendations for future research. Research and 
Practice in Technology Enhanced Learning, 12. https://doi.org/10.1186/s41039-016-
0044-2. 

Maison, M., Kurniawan*, D., & Zain, M. (2021). Students' Attitudes in Science 
Learning: Comparison Between Public and Private Junior High Schools. Journal of 
Education Research and Evaluation. https://doi.org/10.23887/jere.v5i4.34368.  

Mao, P., Cai, Z., He, J., Chen, X., & Fan, X. (2021). The Relationship Between Attitude 
Toward Science and Academic Achievement in Science: A Three-Level Meta-
Analysis. Frontiers in Psychology, 12. https://doi.org/10.3389/fpsyg.2021.784068.  

Mariono, A. (2018). Pengaruh strategi pembelajaran dan gaya belajar terhadap hasil 
belajar penerapan konsep dan prosedur., 3, 52-61. 
https://doi.org/10.17977/um031v3i12016p052. 

Martínez-Jiménez, R., & Ruiz-Jiménez, M. C. (2020). Improving students’ satisfaction 
and learning performance using flipped classroom. The International Journal of 
Management Education, 18(3), 100422. 

Marwaha, A., Zakeri, M., Sansgiry, S., & Salim, S. (2021). Combined effect of different 
teaching strategies on student performance in a large-enrollment undergraduate health 
sciences course. Advances in physiology education, 45(3), 454-460. 
https://doi.org/10.1152/advan.00030.2021.  

McNally, B., Chipperfield, J., Dorsett, P., Fabbro, L., Frommolt, V., Goetz, S., Lewohl, 
J., Molineux, M., Pearson, A., Reddan, G., Roiko, A., & Rung, A. (2017). Flipped 
classroom experiences: student preferences and flip strategy in a higher education 
context. Higher Education, 73, 281-298. https://doi.org/10.1007/S10734-016-0014-Z. 

Miedany, Y., Gaafary, M., Arousi, N., & Youssef, S. (2017). THU0597 Flipped 
learning: can rheumatology lead the shift in medical education?. Annals of the 
Rheumatic Diseases, 76, 431 - 431. https://doi.org/10.1136/annrheumdis-2017-
eular.4501. 

Moffett, J. (2015). Twelve tips for “flipping” the classroom. Medical Teacher, 37, 331 - 
336. https://doi.org/10.3109/0142159X.2014.943710. 

Moore, P. (2019). Academic achievement. Educational Psychology, 39, 981 - 983. 
https://doi.org/10.1080/01443410.2019.1643971.  

Mozaffari, H., Janatolmakan, M., Sharifi, R., Ghandinejad, F., Andayeshgar, B., & 
Khatony, A. (2020). The Relationship Between the VARK Learning Styles and 

http://en.cnki.com.cn/Article_en/CJFDTotal-BJJY201505013.htm
http://en.cnki.com.cn/Article_en/CJFDTotal-BJJY201505013.htm


642                           The Influence of Learning Styles and Attitudes on Academic … 

 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

Academic Achievement in Dental Students. Advances in Medical Education and 
Practice, 11, 15 - 19. https://doi.org/10.2147/AMEP.S235002.  

Naenah, N. N. (2022). Learning Styles and Attitude toward Achievement among 
English Second Language Students. Acuity, 7(2), 179–194. 
https://doi.org/10.35974/acuity.v7i2.2607 

Neto, J., & Gomes, G. (2016). Technology Enhanced Learning for Higher Education in 
Brazil. eLearn Mag., 2016, 1. https://doi.org/10.1145/2987383.2987351. 

Newton, P., & Miah, M. (2017). Evidence-Based Higher Education – Is the Learning 
Styles ‘Myth’ Important?. Frontiers in Psychology, 8. 
https://doi.org/10.3389/fpsyg.2017.00444. 

Newton, P., & Salvi, A. (2020). How Common Is Belief in the Learning Styles 
Neuromyth, and Does It Matter? A Pragmatic Systematic Review. 5. 
https://doi.org/10.3389/feduc.2020.602451. 

Nwokeji, J., & Holmes, T. (2017). The impact of learning styles on student performance 
in flipped pedagogy. 2017 IEEE Frontiers in Education Conference (FIE), 1-7. 
https://doi.org/10.1109/FIE.2017.8190522. 

OECD (2016), "Engagement, Motivation and Self-Confidence among Low-Performing 
Students", in Low-Performing Students: Why They Fall Behind and How To Help Them 
Succeed, OECD Publishing, Paris, https://doi.org/10.1787/9789264250246-6-en.  

Oelszlaeger-Kosturek, B. (2021). Neurobiologiczne uwarunkowania uczenia się. 
Wybrane zagadnienia. , 4, 59-71. https://doi.org/10.17951/PE.2020.4.59-71.  

Ozudogru, M., & Aksu, M. (2019). Pre-service teachers’ achievement and perceptions 
of the classroom environment in flipped learning and traditional instruction classes. 
Australasian Journal of Educational Technology, 36, 27-43. 
https://doi.org/10.14742/ajet.5115. 

Padmanabha, C. H. (2020). Metacognition: Conceptual framework. I-manager’s 
Journal of Educational Psychology/I-manager Journal of Educational Technology, 
14(1), 1. https://doi.org/10.26634/jpsy.14.1.16710 

Phuong, N., Thuy, T., Mai, B., Minh, D., Viet, H., Anh, B., & Quoc, H. (2018). 
Exploring Learning Styles in Students Attended Problem-Based Learning Package at 
Hue University of Medicine and Pharmacy. Journal of Problem-Based Learning. 
https://doi.org/10.24313/JPBL.2018.5.2.37.  

Rahman, A., Aris, B., Mohamed, H., & Zaid, N. (2014). The influences of Flipped 
Classroom: A meta analysis. 2014 IEEE 6th Conference on Engineering Education 
(ICEED), 24-28. https://doi.org/10.1109/ICEED.2014.7194682. 

Rasheed, F., & Wahid, A. (2018). Learning Style Recognition: A Neural Network 
Approach. Advances in Intelligent Systems and Computing. https://doi.org/10.1007/978-
981-13-1580-0_29. 

https://doi.org/10.35974/acuity.v7i2.2607
https://doi.org/10.26634/jpsy.14.1.16710


 Malacapay       643 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

Rasheed, F., & Wahid, A. (2021). Learning style detection in E-learning systems using 
machine learning techniques. Expert Syst. Appl., 174, 114774. 
https://doi.org/10.1016/J.ESWA.2021.114774.  

Rogaten, J., & Rienties, B. (2018). Which first-year students are making most learning 
gains in STEM subjects?. Higher Education Pedagogies, 3, 161 - 172. 
https://doi.org/10.1080/23752696.2018.1484671.  

Roshan, S. (2015). The Flipped Classroom: Touch Enabled, Academically Proven. 215-
222. https://doi.org/10.1007/978-3-319-15594-4_21. 

Seery, M. (2015). Flipped learning in higher education chemistry: emerging trends and 
potential directions. Chemistry Education Research and Practice, 16, 758-
768. https://doi.org/10.1039/C5RP00136F. 

Sergis, S., Sampson, D., & Pelliccione, L. (2018). Investigating the impact of Flipped 
Classroom on students' learning experiences: A Self-Determination Theory approach. 
Comput. Hum. Behav., 78, 368-378. https://doi.org/10.1016/j.chb.2017.08.011. 

Sharma, N., Lau, C., Doherty, I., & Harbutt, D. (2015). How we flipped the medical 
classroom. Medical Teacher, 37, 327 - 330. 
https://doi.org/10.3109/0142159X.2014.923821. 

Soto, I., & Blanco, A. (2020). Los Estilos de aprendizaje bajo un modelo de 
programación neurolingüística y rendimiento académico en estudiantes 
universitarios. Revista 180, 4, 77-91. https://doi.org/10.33970/eetes.v4.n3.2020.217.  

Sravat, N., & Pathranarakul, P. (2022). Flipped learning pedagogy: modelling the 
challenges for higher education in India. International Journal of Learning and Change, 
14(2), 221. https://doi.org/10.1504/ijlc.2022.121137  

Steen-Utheim, A., & Foldnes, N. (2018). A qualitative investigation of student 
engagement in a flipped classroom. Teaching in Higher Education, 23, 307 - 324. 
https://doi.org/10.1080/13562517.2017.1379481. 

Straw, S., Quinlan, O., Harland, J., & Walker, M. (2016). Flipped learning. 

Subia, G. S., Salangsang, L. G., & Medrano, H. B. (2018). Attitude and Performance in 
Mathematics I of Bachelor of Elementary Education Students: A Correlational 
Analysis. American Scientific Research Journal for Engineering, Technology, and 
Sciences, 39(1), 206–213. 
https://asrjetsjournal.org/index.php/American_Scientific_Journal/article/download/3821
/1378 

Subramaniam, S. R. (2016). Concept and Characteristics of Flipped Classroom. 
International Journal of Emerging Trends in Science and Technology. 
https://doi.org/10.18535/ijetst/v3i10.01 

Tan, E., Brainard, A., & Larkin, G. L. (2015). Acceptability of the flipped classroom 
approach for in-house teaching in emergency medicine. Emergency medicine 
Australasia : EMA, 27(5), 453–459. https://doi.org/10.1111/1742-6723.12454 

https://doi.org/10.18535/ijetst/v3i10.01


644                           The Influence of Learning Styles and Attitudes on Academic … 

 

International Journal of Instruction, October 2024 ● Vol.17, No.4 

Taşgın, A., & Coskun, G. (2018). The Relationship between Academic Motivations and 
University Students’ Attitudes towards Learning. International Journal of Instruction. 
https://doi.org/10.12973/IJI.2018.11459A.  

Tica, A., Quispe, C., Calderon-Vilca, H., Cruz, M., Enríquez, C., & Rios, J. (2021). 
Case-Based Learning and Flipped Classroom for Teaching Administrative Processes. 
2021 XVI Latin American Conference on Learning Technologies (LACLO), 189-195. 
https://doi.org/10.1109/LACLO54177.2021.00026. 

Vanka, A., Vanka, S., & Wali, O. (2019). Flipped classroom in dental education: A 
scoping review.. European journal of dental education : official journal of the 
Association for Dental Education in Europe. https://doi.org/10.1111/eje.12487. 

waladi, C., sefian, M., & khaldi, M. (2021). Design of learning scenarios based on 
learning styles according to the KOLB model. Global Journal of Engineering and 
Technology Advances. https://doi.org/10.30574/gjeta.2021.9.1.0139. 

Wasserman, N., Quint, C., Norris, S., & Carr, T. (2017). Exploring Flipped Classroom 
Instruction in Calculus III. International Journal of Science and Mathematics 
Education, 15, 545-568. https://doi.org/10.1007/S10763-015-9704-8. 

Webb, R., Watson, D., Shepherd, C., & Cook, S. (2019). Flipping the classroom: is it 
the type of flipping that adds value? Studies in Higher Education, 46(8), 1649–1663. 
https://doi.org/10.1080/03075079.2019.1698535 

Westphale, S., Backhaus, J., & König, S. (2021). Quantifying teaching quality in 
medical education: The impact of learning gain calculation. Medical Education, 56, 312 
- 320. https://doi.org/10.1111/medu.14694.  

Wikanti, L. (2019). A relationships variation a style teaching and a studied attitude 
students with learning results. Joyful Learning Journal. 
https://doi.org/10.15294/jlj.v6i4.17936.  

Windiyani, T., & Suchyadi, Y. (2020). Hubungan antara sikap belajar mahasiswa 
dengan prestasi belajar mata kuliah etika profesi. , 3, 52-55. 
https://doi.org/10.33751/JPPGUSEDA.V3I1.2018.  

Wininger, S., Redifer, J., Norman, A., & Ryle, M. (2019). Prevalence of Learning 
Styles in Educational Psychology and Introduction to Education Textbooks: A Content 
Analysis. Psychology Learning & Teaching, 18, 221 - 243. 
https://doi.org/10.1177/1475725719830301. 

Yang, F., & Li, F. (2018). Study on student performance estimation, student progress 
analysis, and student potential prediction based on data mining. Comput. Educ., 123, 
97-108. https://doi.org/10.1016/j.compedu.2018.04.006.  

Zhao, D., & Kang, H. (2020). Practice Exploration of Flipping Classroom in Table 
Tennis Club in the Informatization Age. Procedia Computer Science, 166, 175-179. 
https://doi.org/10.1016/j.procs.2020.02.044. 

https://doi.org/10.1080/03075079.2019.1698535
https://doi.org/10.1016/j.procs.2020.02.044

