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Homework is a common instructional practice that is used to motivate students,
develop students’ studying skills and habits, inform parents about student learning,
and increase student achievement. Homework provides an opportunity for students
to revisit daily topics, and improve students’ understanding of math concepts and
problem-solving skills, helps students learn from their mistakes, and prepare for
tests. One of the primary goals of this study was to find the trends of homework
frequency. This study used TIMSS 2003, 2007, 2011, and 2015 data for
Singapore, United States, Slovenia, and Turkey. The study used hierarchical
multiple regression analyses to examine the relationship between homework
frequency and student achievement in fourth- and eighth-grade mathematics in
Slovenia, Singapore, Turkey, and US. The study also sought optimal homework
frequencies in those countries. The study found that homework frequency
significantly effects student achievement in 8th grade but not in 4th grade. The
study also found that trend of the assigning homework from 2003 to 2015 is
negative both in 4th and 8 grades in all selected countries, except in Turkey.
Keywords: homework, mathematics education, 4th grade, TIMSS, international
comparasion
INTRODUCTION
Homework is a common instructional practice that is used to motivate students, develop
students’ studying skills and habits, inform parents about student learning, and increase
student achievement (NEA, 2015). Homework is defined as "any task assigned to
students by school teachers that is meant to be carried out during nonschool hours"
(Cooper, 1989, p. 86) and “an important extension of in-school opportunities to learn”
(Good & Brophy, 2003, p.393). Homework is an effective way to extend instruction and
monitor student progress in different subject areas and homework practices have
benefits for both students and teachers. Students refresh and improve their problems
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solving skills when they work on homework as well as help them to prepare for their
tests (Kalchman, 2011). Moreover, teachers can use homework as feedback to see
whether their instructional methods are effective or not by looking at students’ work.
Homework provides an opportunity for students to revisit daily topics, and improve
students’ understanding of math concepts and problem-solving skills, helps students
learn from their mistakes, and prepare for tests (Kaur, 2011). Even though assigning
homework is perceived as a beneficial strategy to increase student learning, there is no
consensus on its importance and relevance to student achievement (Zhu & Leung, 2012;
Trautwein, 2007). Moreover, teachers have different opinions about the effect of
homework. While some teachers frequently assign homework, some teachers rarely
utilize homework, and even some teachers think that homework should be banned in
primary schools because homework is waste of time for children, teachers, and parents
(Paton, 2009).
Homework is used by teachers for a long time but the influence of the homework on
students’ achievement is very controversial (Cooper, Robinson & Patall, 2006; Gu &
Kristoffers, 2015). Previous research about homework is not certain and inconclusive
about positive effect of homework because some found that homework have positive
effect on student achievement while some others found its negative effects (e.g.,
Dettmers, Trautwein, & Lüdtke, 2009; Boddison, 2015).
Earlier studies have investigated relationship between homework and students’
achievement, especially in math education, and the results are inconsistent. For example,
Keith (1982) investigated high school students’ academic achievement and the amount
of time spent on homework, and found a positive effects. However, some researchers
found negative or low relationships students’ academic achievement and time spent on
homework in elementary, middle and high schools (e.g., Cooper, Robinson, and Patall,
2006; Rosário et al., 2009, 2011; Trautwein, U., Schnyder, Niggli, Neumann, and
Lüdtke, 2009). Some researchers found significant and positive relationships between
homework and math achievement (e.g., Areepattamanil & Kaur, 2013; Cheema &
Sheridan, 2015;Fernandez-Alonso, Suarez-Alvarez, & Muniz, 2015; Ladson, 2012;
Pelletier, 2005; Riley, 2007). For example, Ladson (2012) and Fernandez-Alonso,
Suarez-Alvarez, Muniz, (2015) specifically investigated differences between math
achievement and time spent on homework, and they found significant effects.
However, homework can improve students’ academic success as well as their academic
skills if homework is well-designed for students’ life-long learning process skills,
suitable for students' interests and needs, and their age (Bembenutty, 2011; Ramdass and
Zimmerman, 2011; Rudman, 2014; Stoeger and Ziegler, 2008; Xu, 2005; Warton,
2001). When we consider homework frequency instead of time spent on homework,
Dettmers, Trautwein, Lüdtke, Kunter, and Baumert (2010) and Fernández-Alonso,
Suárez-Álvarez, and Muñiz (2015) found a positive relationship between homework
frequency and academic achievement.
Studies also show that homework in the early age does not affect the success of the
student, and it develops negative attitudes of students towards the education (Cooper,

International Journal of Instruction, January 2019 ● Vol.12, No.1

Güven & Akçay

1369

Robinson and Patall, 2006; Eren and Henderson, 2011; Froiland, 2011; Rudman, 2014;
Xu, 2005). For example Cooper, Robinson, and Patall (2006) found strong relationships
between homework and achievement for students in grade 7-12 than for students in
grade K-6. Kalenkoski nad Pabilonia (2017) found that homework time has positive
effects on academic achievement for boys in high school.
A recent study of Spanish indicated that assigning homework that will take one hour per
day to complete is the optimal amount of homework. Department of Education research
results indicated that working on homework two-three hours per day could increase
student achievement greatly in English, math, and science (Vasagar, 2012). However,
another study conducted at Stanford University found that too much homework may
cause more stress, physical health problems, imbalance and isolation from society
(Boddison, 2015). As can be seen in above discussion, the optimal frequency of
assigning homework is not clearly known or it changes from subject to subject and it
may change from country to country.
Therefore, this study is conducted to determine the optimal frequency of assigning
homework in mathematics in different countries through Trends in International
Mathematics and Science Study (TIMSS) data as it provides data for many countries.
TIMSS data also enables researchers to see the change of homework assigning
frequency over the time. This study also investigated the teachers’ homework assigning
frequency trend from 2003 to 2015.
The importance of this study is beyond determining the relationship between homework
frequency and student achievement in mathematics. The ideal homework frequency in
mathematics is not known. Thus, this study investigated the relationship between
homework frequency and eight-grade mathematics achievement in selected countries
(Singapore, U.S., Slovenia, and Turkey) through TIMSS data in order to determine the
ideal homework frequency in mathematics. The study also explored the trends of
homework frequency. This study also compared four countries’ (Slovenia, Singapore,
Turkey, and United States) homework frequency to see the differences from country to
country.
Despite the presumable benefits of homework, there is no consensus among teachers
about homework frequency. Previous TIMSS survey results showed that frequency of
assigning homework and the amount of time to do homework for mathematics varies
from country to country and even teacher to teacher. Homework practices vary from
teacher to teacher because teachers have different opinions about homework’s benefits.
There are also policies about assigning homework in different countries that also results
different applications of assigning homework (TIMSS, 2011). Beside, homework causes
problems for teachers, students, and parents because teachers complain about students’
lack of effort on completing assignments while students complain about spending time
on homework rather on entertainment (Trautwein, 2007). Parents are also not happy
about doing homework because they are not agreed on when, whether, and how to
complete assignment (Trautwein, 2007).
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The first aim of this research study is examining the relationships between homework
frequency student achievement in mathematics in fourth and eighth grade in selected
countries. The second aim of the study is finding the trend of the homework frequency
in selected countries. The final goal of this study is determining the optimal homework
frequency in selected countries.
METHOD
Country Selection
This study used TIMSS 2003, 2007, 2011, and 2015 data for Singapore, United States,
Slovenia, and Turkey. The study includes a mix of high performing and low performing
countries. TIMSS defines countries as high performing and low performing countries
based on their score on TIMSS assessments. Countries that have score of 500 and above
are defined as high performing and 500 and below are defined as low performing
countries. Singapore, United States, and Slovenia are high-performing countries while
Turkey performed well below TIMSS Scale centerpoint average in all TIMSS
administrations at both 4th and 8th grades. Researchers especially are interested in
Turkey and United States because Turkey is their home country and they studied in
United States. Singapore is usually the top performer country in TIMSS and Slovenia is
performing similarly with United States. Thus, these countries were selected to compare
Turkey and America’s performance with a top performer and a similar performer
country.
While Slovenia, Singapore, and United States participated all of the TIMSS sessions at
fourth and eighth-grade, Turkey did not participate TIMSS in 2003 and 2007 at fourth
grade, and TIMSS 2007 at eighth grade. Some students are also excluded in TIMSS
studies if school sizes are extremely small, accessibility is difficult to schools because of
their remote location, schools offer an education that is radically different from the
mainstream educational system, or if schools only provide education to special needs
students (reference needed). Students with functional and intellectual disabilities as well
as students whose language is different than the test language were also excluded from
the TIMSS.
Sample
Data for this study were retrieved from the four most recent TIMSS administrations
(2003, 2007, 2011, and 2015). Table represents sample students that participated
TIMSS exams in each TIMSS administration. The TIMSS employs a two-stage
stratified cluster design to select students from each country to ensure all students are
represented ın the exams. In the first sampling phase, schools were selected based on
their probabilities proportional size (PPS) from a list of nationally representative schools
and two additional schools were randomly selected for each school in case initially
selected schools refused to participate. Around 150 schools and two classrooms from
each school were selected in most countries so that representation of a sample size of at
least 4,500 students was obtained for each country (Mullis, Martin, Foy, & Arora,
2012). Table 1 shows number of students participated to TIMSS exams each year.
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Table 1
Student samples for selected countries
Grades
Years
Slovenia
Singapore
Turkey
US

4th Grade
2003
2007
3126
4351
6668
5041
.
.
9829
7896

2011
4492
6368
7479
12,569

8th Grade
2003
2007
3578
4043
6018
4599
.
4498
8912
7377

2015
4445
6517
6456
10,029

2011
4415
5927
6928
10,477

2015
4527
6116
6079
10,221

The present study had two variables; homework frequency was the independent variable
and student scores (1st to 5th Mathematics plausible values) was the dependent variable
of the study. Homework frequency variable was derived from math teacher
questionnaire. It is stated as How often do you usually assign mathematics homework to
the students? Teachers needed to respond to this question as in Table 2.
Table 2
Homework frequency in 2003 and 2007 teacher survey
Homework Frequency
Every day or almost every day
About half the lessons
Some lessons

Codes
1
2
3

Above question format was used in TIMSS 2003 and 2007. TIMSS modified homework
frequency question in TIMSS 2011 and 2015. The question was stated as How often do
you usually assign mathematics homework to the students in this class? Teachers needed
to respond to this question as in Table 3.
Table 3
Homework frequency in 2011 and 2015 teacher survey
Homework Frequency
I do not assign mathematics homework
Less than once a week
1 or 2 times a week
3 or 4 times a week
Every day

Codes
1
2
3
4
5

Teachers’ responses to this question in TIMSS 2011 and 2015 were recoded through
SPSS to match with 2003 and 2007 versions.
Data Analyses
Hierarchical multiple regression analyses were conducted to measure the relationship
between homework frequency and student achievement for each country for TIMSS
2003, 2007, 2011, and 2015 administrations. Some Lessons homework frequency was
selected as constant/reference category in regression analyses for all TIMSS exams.
TIMSS data cannot be handled without IDB analyzer tool that is developed by
International Association for the Evaluation of Educational Achievement (IEA). IDB
analyzer take hierarchical structure of TIMSS data into consideration and prepares data
set for statistical analyzing tools. SPSS used for data analyzing in this study. However,
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SPSS in conjunction with IDB Analyzer do not provide ANOVA table (E.J. Gonzales,
personal communication, October 27, 2016), but provides t-value in regression analyses.
IADB (2016) says ‘ if the absolute value of the group difference divided by the standard
error of the difference exceed a t-value of 1.96, the result can be regarded as statistically
significant on the 95% level’ (p.25). Therefore, significance tests are conducted by tvalue.
FINDINGS
The results are presented in following sections year by year under 4th grade and 8th
grade results headlines.
Relationship between Homework Frequency and Student Achievement
4th Grade Results
4th grade regression results for 2003 are not included here to avoid repetition but 2003
results were similar to 2007 results. No significant relationship was found between
student achievement and homework frequency in any selected countries.
2007
Table 4
Hierarchical multiple regression analyses predicting 4th grade mathematics achievement
from homework frequency
Countries

R-Square (s.e.)

Slovenia

.00

Singapore
Turkey

.00
Did not participate

US

.00

Category name
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson

B
5000.92
19.88
16.59
593.56
8.96
-5.47

SE B
17.04
.
19.22
15.23
15.37
17.24

Constant
Half of the lessons
Every lesson

519.29
10.96
12.04

17.04
17.33
21.10

β

t-value

.
.04

.
.84

.07
.08

.73
-.36

.07
.07

1.27
1.24

Table 4 shows the results of the hierarchical linear regression analyses. Homework
frequency explained none of the variance (R²= .00) in student achievement in any of the
selected countries. As seen in Table 4, student achievement increased by increase in
homework frequency but none of those increases were statistically significant.
2011
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Table 5
Hierarchical multiple regression analyses predicting 4th grade mathematics achievement
from homework frequency
Countries

R-Square (s.e.)

Slovenia

.00

Singapore
Turkey

.03
.00

US

.00

Category name
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson

B
512.94
-7.63
.
485.11
124.07
117.07
438.17
33.85
28.79
539.53
3.36
2.83

SE B
2.15
17.66
.
19.82
20.43
21.57
26.00
26.40
27.06
5.29
6.12
8.78

β

t-value

.02
.

-.45
.

.11
.11

5.66*
4.98*

.13
.13

1.28
1.06

.03
.04

.55
.32

* indicates statistically significant differences
Table 5 indicates the results of the hierarchical linear regression analyses. Homework
frequency explained 3% of the variance (R²= .03) in student achievement in Singapore,
but none in Slovenia, Turkey, and the US (R²= .00). Table 5 also shows that student
achievement increased by increasing the homework frequency. Student achievement
greatly increased by increasing homework frequency in Singapore but not in other
countries.
2015
Table 6
Hierarchical multiple regression analyses predicting 4th grade mathematics achievement
from homework frequency
Countries

R-Square (s.e.)

Slovenia

.00

Singapore
Turkey

.01
.01

US

.01

Category name
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson

B
500.92
19.88
16.59
636.13
-17.43
-27.12
506.05
-20.84
-29.34
543.72
-5.19
-9.33

SE B
18.94
.
19.22
19.69
20.04
20.71
17.04
18.51
18.39
8.81
9.22
11.81

β

t-value

.
.04

.
.84

.10
.10

-.87
-1.30

.09
.09

-1.14
-1.60

.05
.05

-.56
-.79

Table 6 shows the results of the hierarchical linear regression analyses. Homework
frequency explained 1% of the variance (R²= .01) in student achievement in Singapore,
Turkey, and the US, but none in Slovenia (R²= .00). Table 6 also indicates that student
achievement decreased by increasing homework frequency in all countries except in
Slovenia. However, none of those changes were statistically significant.
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8th Grade Results
8th grade regression results for 2003 are not included here to avoid repetition but 2003
results were similar to 2007 results. Significant relationships were found between
student achievement and homework frequency in Singapore and US but not in Slovenia.
Turkey did not participate to TIMSS in 2003 at 8 th grade.
2007
Table 7
Hierarchical multiple regression analyses predicting 8th grade mathematics achievement
from homework frequency
Countries

R-Square (s.e.)

Slovenia

.01

Singapore

.05

Turkey

.00

US

.03

Category name
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson

B
467.31
35.61
10.81
544.53
40.58
62.69
422.74
1.88
11.29
466.54
13.53
46.90

SE B
26.41
26.99
27.78
19.06
22.71
19.98
10.82
16.45
14.15
6.34
8.32
7.20

β

t-value

.09
.09

1.33
.39

.10
.10

1.81
3.24*

.06
.07

.11
.80

.03
.04

1.72
3.34*

* indicates statistically significant differences
Table 7 shows the results of the hierarchical linear regression analyses. Homework
frequency explained 1% of the variance (R²= .01) in student achievement in Slovenia
and 5% (R²= .05) in Singapore, and 3% (R²= .03) in the US, but none in Turkey (R²=
.00). Table 7 also indicates that student achievement increased by homework frequency
in all of the selected countries. However, statistically significant increases are observed
in only Singapore and United States.
2011
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Table 8
Hierarchical multiple regression analyses predicting 8th grade mathematics achievement
from homework frequency
Countries
Slovenia

R-Square (s.e.)
.01

Singapore

.09

Turkey

.02

US

.03

Category name
Constant
Half of the lessons
Every Lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson

B
444.26
61.97
45.21
526.33
91.59
93.44
423.17
37.71
-12.02
480.15
30.61
41.81

SE B
34.30
34.28
35.92
15.06
14.95
17.15
10.67
12.12
21.35
9.39
10.41
10.05

β
.
.11
.11

t-value
.
1.87
1.27

.07
.07

6.42*
5.76*

.04
.04

3.20*
-.57

.07
.06

2.95*
4.12*

* indicates statistically significant differences
Table 8 shows the results of the hierarchical linear regression analyses. Homework
frequency explained 1% of the variance (R²= .01) in student achievement in Slovenia
and 9% (R²= .09) in Singapore, 2% (R²= .02) in Turkey, and 3% (R²= .03) in the US.
Table 8 also indicates that there was significant relationship between homework
frequency and student achievement in Turkey, Singapore, and United States but not in
Slovenia. The table also show that student achievement increased in all selected
countries by homework frequency.
2015
Table 9
Hierarchical multiple regression analyses predicting 8th grade mathematics achievement
from homework frequency
Countries

R-Square (s.e.)

Slovenia

.00

Singapore

.03

Turkey

.01

US

.05

Category name
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson
Constant
Half of the lessons
Every lesson

B
516.09
-14.09
3.28
541.66
81.11
68.76
442.54
18.87
1.65
484.31
25.84
58.40

SE B
2.81
5.25
4.06
56.19
56.83
60.86
11.57
13.48
21.52
8.09
8.77
9.44

β
.
.02
.03

t-value
.
-2.6*
.81

.21
.20

1.46
1.15

.05
.04

1.42
.08

.05
.05

2.93*
6.33*

* indicates statistically significant differences
Table 9 shows the results of the hierarchical linear regression analyses. Homework
frequency explained 3% of the variance (R²= .03) in student achievement in Singapore
and 1% (R²= .01) in Turkey, and 5% (R²= .05) in the US, but none in Slovenia (R²=
.00). Table 9 indicates that student achievement increased by homework frequency in
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Singapore, Turkey, and United States but decreased in Slovenia. Changes in United
States and Slovenia were statistically significant.
Trend of Homework Frequency
Table 10
Trend of homework frequency for 4th grade from 2003 to 2015
Countries/Years
Slovenia
Singapore
Turkey
U.S.

2003
1.12
1.40
NA
1.35

2007
1.11
1.39
NA
1.32

2011
1.33
1.52
1.89
1.56

2015
1.36
1.62
1.71
1.61

Mean scores of homework frequency in last four TIMSS exams are presented in Table
10. It can be seen that mean scores increased in general from 2003 to 2015. Mean scores
was closer to 1 (almost every day) in 2003 but it was closer to 2 (half of the lessons). It
means that teachers are now assigning less frequent homework than before.
Table 11
Trend of homework frequency for 8th grade from 2003 to 2015
Countries/Years
Slovenia
Singapore
Turkey
U.S.

2003
1.04
1.26
NA
1.15

2007
1.07
1.39
1.73
1.17

2011
1.38
1.84
2.23
1.59

2015
1.43
1.86
2.25
1.63

Table 11 shows the trend of assigning homework in eighth-grade mathematics courses.
It indicates that teachers in all of the selected countries assigned less and less homework
between each TIMSS exams. Even though there was significant relationship between
homework frequency and student achievement in every TIMSS exam in US and in most
of TIMSS exams in Singapore, teachers in those countries also assigning less homework
in comparison to previous TIMSS administrations.
Optimal Homework Frequency
4th Grade
Tables 4-6 indicate no relationship between homework frequency and student
achievement in all the selected countries except in Singapore. In general, student
achievement increased by the increase of homework frequency in Singapore. It can be
concluded that while there is no optimal homework frequency for Slovenia, Turkey, and
United States at fourth grade, half the lesson homework frequency is the optimal
frequency for Singapore, the top performer country in the most TIMSS exams.
8th Grade
Tables 7-9 indicate that there is significant relationship between homework frequency
and student achievement in all selected countries except in Slovenia. In general, student
achievement significantly increased by the increase in homework frequency in
Singapore and the United States. However, such pattern was not observed in Slovenia
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and Turkey. It can be concluded that optimal homework frequency is almost every day
in Singapore and US, but there is no optimal homework frequency for Slovenia and
Turkey since no relationship was found between student achievement and homework
frequency in these countries, in general.
DISCUSSION
The study found that homework frequency significantly effects student achievement in
8th grade but not in fourth grade. Trautwein’s (2007) experimental study found that
homework frequency significantly affects student achievement. Trautwein (2007) also
found that time spent on completing the homework is negatively correlated with student
achievement. Previous studies found that homework is more effective in middle school
than primary school (Şirin, 2014). It is possible that primary school students spend so
much time on doing homework, while middle school students spend enough time to
complete their homework. It might be one of the reasons of significant relationship in
8th graders but non-significant relationship in 4th graders.
Even though this study found no relationship between homework frequency and student
achievement in 4th grade and there are grumbles about assigning and completing
homework, the majority of stakeholders in education agreed on benefits of homework as
a valuable instructional strategy (Xu, 2005). Even though different opinions and policies
exist about assigning homework, Patnam (2013) suggests that teachers need to assign a
balanced amount of homework regularly but it needs to be aligned with students’ needs
so that they are not so easy for some students while it is too hard for some other
students. Challenging guided exercises might be better for students because students will
derive satisfaction and improve self-confidence by answering practice questions
(Patnam, 2013).
The study found that Slovenian teachers are assigning homework most frequently and
Turkish teachers least frequently. Despite the high frequency of assigning homework,
student achievement do not benefit in both 4th and 4th grades in Slovenia. Even though
Turkish teachers are giving less frequent homework, it has been increasing since 2007.
Trend of the giving homework from 2003 to 2015 is negative in all selected countries
expect in Turkey both in 4th and 8 grades. Even though homework frequency positively
affects student achievement in Singapore and US, teachers in Singapore and US are
giving homework less frequently. But, homework frequency is higher in 4th grade than
8th grade in all of the selected countries even though it is more effective in 8th grade.
CONCLUSION
This study investigated the relationship between homework frequency and student
achievement in fourth- and eighth-grade mathematics in Slovenia, Singapore, Turkey,
and US. While there was not statistically significant relationship among three homework
frequencies in Slovenia and Turkey, significant relationship was detected in Singapore
and the United States. Even though homework frequency do not have significant effect
on student achievement in every country, teachers should continue to assign homework
because homework also teaches responsibility, planning, time management, and working
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independently. However, it is important to assign optimal amount of homework at right
frequencies. General idea about assigning homework is that teachers should assign
homework everyday but time that it takes to complete homework should change by
grade levels (Cooper, 2006; Bodisson, 2015). Time to work on homework should be 10
minutes in 1st grade and should increase 10 minutes at each grade. 6th graders should
spend one hour to complete homework per day but 3 rd graders should spend half an
hour. Table 12 can be used as guidance for teachers in assigning homework (Cooper,
2006).
Table 12
Homework completion time for grades
Grades
Homework Time

1st-2nd
Graders
10-20 min.

3rd-6th
Graders
30-60 min

7th-8th
Graders
90 min

9th-12th
Graders
1.5-2.5 hours

While it is surprising to see the decreasing trend of homework frequency even though it
increases student achievement in Singapore and US, it is even more surprising to find
that homework frequency is a significant predictor of student achievement in 8th grade
but not in 4th grade. Further studies are needed to deliberately analyze the homework
practices in different countries to find out why it improves student achievement in some
countries but not in others. This study only focused on homework frequency but further
studies can focus on time that needed to complete assignments, homework types,
tracking homework, and other aspects of homework practices to see what aspects of
homework lead to higher student achievement.
REFERENCES
Areepattamannil, S., & Kaur, B. (2013). Relationship of mathematics homework to
mathematics achievement among grade 8 students in Singapore. Paper presented at the
6th East Asian Regional Conference on Mathematics Education (EARCOME 6),
Phuket, Thailand, 17 - 22 March 2013
Bembenutty, H. (2011). The Last Word: An Interview with Harris Cooper - Research,
Policies, Tips, and Current Perspectives on Homework, Journal of Advanced
Academics, 22 (2), 340-350. http://dx.doi.org/10.1177/1932202X1102200207
Boddison, A. (2015). What’s the optimum amount of homework to set a teenager?
Retrieved from:http://theconversation.com/whats-the-optimum-amount-of-homework-toset-a-teenager-39974
Cheema, J. R., & Sheridan, K. (2015). Time Spent on Homework, Mathematics Anxiety
and Mathematics Achievement: Evidence from a US Sample. Issues in Educational
Research, 25(3), 246.
Cooper, H. (1989). Synthesis
Leadership, 47(3), 85-91.

of

Research

on

Homework. Educational

Cooper, H. (2006). Does homework improve academic achievement? Retrieved from:
https://today.duke.edu/2006/09/homework_oped.html

International Journal of Instruction, January 2019 ● Vol.12, No.1

1379

Güven & Akçay

Cooper, H., Robinson, J., & Patall, E. (2006). Does homework improve academic
achievement? A synthesis of research, 1987-2003. Review of Educational
Research, 76/1, 1-62.
Demirtaş, A. (2011). İlköğretim okullarındaki (1-5. sınıf) ödev uygulamalarının
değerlendirilmesi araştırması (Research on evaluation of homework applications in
primary schools (grade 1-5).Millî Eğitim Bakanlığı Eğitimi Araştırma ve Geliştirme
Dairesi Başkanlığı, Ankara.
Dettmers, S., Trautwein, U., & Ludtke, O. (2009). The Relationship between Homework
Time and Achievement is not Universal: Evidence from Multilevel Analyses in 40
Countries, School Effectiveness and School Improvement, 20, 375–405.
doi:10.1080/0924345090 2904601
Dettmers, S., Trautwein, U., Ludtke, O., Kunter, M., & Baumert, J. (2010). Homework
Works if Homework Quality is High: Using Multilevel Modeling to Predict the
Development of Achievement in Mathematics, Journal of Educational Psychology, 102,
467–482. doi:10.1037/a0018453
Eren, Ö, & Henderson, D.J. (2011). Are we Wasting our Children’s Time by Giving
them More Homework?, Economics of Education Review 30, 950– 961.
Fernandez-Alonso, R., Suarez-Alvarez, J., & Muniz, J. (2015). Adolescents' Homework
Performance in Mathematics and Science: Personal Factors and Teaching Practices,
Journal of Educational Psychology, 107, 1075-1085.
Fernández-Alonso, R., Suárez-Álvarez, J., & Muñiz, J. (2015). Adolescents’ Homework
Performance in Mathematics and Science: Personal Factors and Teaching Practices,
Journal of Educational Psychology, 43, 10-24. doi:10.1037/edu0000032.
Froiland, J. M. (2011). Parental Autonomy Support and Student Learning Goals: A
Preliminary Examination of an Intrinsic Motivation Intervention, Child Youth Care
Forum, 40, 135–149.
Good, T. & Brophy, J. (2003).Looking in the classroom, ninth ed. Boston: Allyn and
Bacon.
Gu, L. & Kristoffersson, M. (2015). Swedish Lower Secondary School Teachers’
Perceptions and Experiences Regarding Homework, Universal Journal of Educational
Research, 3(4), 296-305. DOI: 10.13189/ujer.2015.030407.
IADB, (2016). IADB (2016).
PRIDI user guide. Retrieved
http://www.iadb.org/education/pridi/database/PRIDI_User_Guide.pdf

from

Kalchman, M. (2011). Using the math in everyday life to improve student learning.
Middle School Journal, 43: 24-31.
Kalenkoski, C. M. & Pabilonia, S. W. (2017). Does High School Homework Increase
Academic
Achievement?,
Education
Economics,
25(1),
45-59,
doi:
10.1080/09645292.2016.1178213

International Journal of Instruction, January2019 ● Vol.12, No.1

1380

Trends of Homework in Mathematics: Comparative Research …

Kalenkoski, C. M., & Pabilonia, S. W. (2017). Does High School Homework Increase
Academic Achievement?, Education Economics, 25(1), 45-59.
Kaur, B. (2011). Mathematics Homework: A Study of Three Grade Eight Classrooms in
Singapore, International Journal of Science and Mathematics Education, 9, 187-206.
Keith, T. Z. (1982). Time Spent on Homework and High School Grades: A LargeSample Path Analysis, Journal of Educational Psychology, 74(2), 248–253.
Ladson, F. V. (2012). The effect of homework completion on standardized math scores
of fifth grade African American students (Order No. 3499745). Available from
ProQuest Dissertations & Theses Global. (954970135). Retrieved from:
http://search.proquest.com/docview/954970135? accountid¼12206.
Mau, W. C., & Lynn, R. (2000). Gender Differences in Homework and Test Scores in
Mathematics, Reading and Science at Tenth and Twelfth Grade, Psychology, Evolution
& Gender, 2(2), 119-125.
Mullis, I. V. S., Martin, M. O., Foy, P., and Arora, A. (2012). TIMSS 2011 international
results
in
mathematics.
Retrieved
from
http://timssandpirls.bc.edu/timss2011/downloads/T11_IR_Mathematics_FullBook .pdf
NEA,
(2015).
Research
spotlight
http://www.nea.org/tools/16938.htm

on

homework.

Retrieved

from:

Núñez, J. C., Rosário, P., Vallejo, G., & González-Pienda, J. A. (2013). A Longitudinal
Assessment of the Effectiveness of a School-based Mentoring Program in Middle
School,
Contemporary
Educational
Psychology,
38,
11–21.
doi:10.1016/j.cedpsych.2012.10.002
Özer, B. and Öcal, S. (2013). Sınıf Öğretmenlerinin Ev Ödevlerine Yönelik
Uygulamalarının ve Görüşlerinin Değerlendirilmesi (Evaluation of primary teachers'
practices and opinions about homework). International Journal of Turkish Literature
Culture Education, 2(1), 133-149.
Patnam, V. S. (2013). Factors related to student achievement in mathematics and
comparison of the U.S. with other countries: A study based on TIMSS 2007
report (Order No. 3591696). Available from ProQuest Dissertations & Theses Full
Text.
(1434876028).
Retrieved
from
http://search.proquest.com/docview/1434876028?accountid=2837
Paton, G. (2009). Homework should be banned in primary school, say teachers.
Retrieved
from:
https://www.telegraph.co.uk/education/primaryeducation/5125232/Homework-shouldbe-banned-in-primary-school-say-teachers.html
Pelletier, R. (2005). The predictive power of homework assignments on student
achievement in grade three (Order No. 3169466). Available from ProQuest
Dissertations
&
Theses
Global.
(305350863).
Retrieved
from:
http://search.proquest.com/docview/305350863?accountid¼12206.

International Journal of Instruction, January 2019 ● Vol.12, No.1

Güven & Akçay

1381

Ramdass, D., & Zimmerman, B. (2011). Developing Self-regulation Skills: The
Important Role of Homework, Journal of Advanced Academics, 22(2), 194–218.
doi:10.1177/1932202X1102200202.
Rosário, P., Mourão, R., Baldaque, M., Nunes, T., Núñez, J. C., González-Pienda, J. A.,
et al. (2009). Homework, Self-regulated Learning and Math Achievement, Revista de
Psicodidática, 14(2), 179–192.
Rosário, P., Mourão, R., Trigo, L., Suárez, N., Fernandéz, E., & Tuero-Herrero, E.
(2011). English as a Foreign Language (EFL) Homework Diaries: Evaluating Gains and
Constraints for Self-Regulated Learning and Achievement, Psicothema, 23(4), 681–687.
Rudman, N. P. C. (2014). A Review of Homework Literature as a Precursor to
Practitioner-led Doctoral Research in a Primary School, Research in Education, 91, 1229.
Stoeger, H., & Ziegler, A. (2008). Evaluation of a Classroom-Based Training to
Improve Self-Regulation in Time Management Tasks during Homework Activities with
Fourth Gradersi Metacognition and Learning, 3, 207–230. doi:10.1007/s11409-0089027-z
Şirin, S. R. (2014, Ocak 13). Ödevin azı karar çoğu zarar! Retrieved from
http://www.hurriyet.com.tr/egitim/odevin-azi-karar-cogu-zarar-25547767
Trautwein, U. (2007). The Homework-achievement Relation Reconsidered:
Differentiating Homework Time, Homework Frequency, and Homework Effort,
Learning and Instruction, 17, 372–388. doi:10.1016/j.learninstruc.2007.02.009
Trautwein, U., & Köller, O. (2003). The Relationship between Homework and
Achievement—Still Much of a Mystery, Educational Psychology Review, 15(2), 115145. doi:10.1023/A:1023460414243
Trautwein, U., Schnyder, I., Niggli, A., Neumann, M., & Lüdtke, O. (2009). Chameleon
Effects in Homework Research: The Homework-Achievement Association Depends on
the Measures Used and the Level of Analysis Chosen, Contemporary Educational
Psychology, 34, 77–88. doi:10.1016/j.cedpsych.2008.09.001
Turanlı, A. S. (2007). Gerçek bir İkilem: Ödev Vermek ya da Vermemek? (A real
dilemma: giving or not giving homework?) Social Sciences Research Journal, 1, 136154.
Van Voorhis, F. (2004). Reflecting on the homework ritual: Assignments and designs.
Theory into Practice, 43/3, 205–212. doi:10.1207/s15430421tip4303_6
Vasagar, J. (2012). Any time spent on homework shows benefits, according to study
published
by
Department
for
Education.
Retrieved
from
https://www.theguardian.com/education/2012/mar/29/homework-linked-better-schoolresults

International Journal of Instruction, January2019 ● Vol.12, No.1

1382

Trends of Homework in Mathematics: Comparative Research …

Warton, P. M. (2001). The Forgotten Voices in Homework: Views of Students,
Educational Psychologist, 36, 155–165. doi:10.1207/S15326985EP3603_2
Xu, J. (2005). Purposes for Doing Homework Reported by Middle and High School
Students, The Journal of Educational Research, 99, 46–55.
Zhu, Y., & Leung, F. K. S. (2012). Homework and Mathematics Achievement in Hong
Kong: Evidence from the TIMSS 2003, International Journal of Science and
Mathematics Education, 10(4), 907-925.

International Journal of Instruction, January 2019 ● Vol.12, No.1

