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The concept of learner autonomy is now playing an important role in the language
learning field. An emphasis is put on the new form of learning which enables
learners to direct their own learning. This study aimed to examine how
undergraduate students believed about autonomous language learning in a
university setting and to find out whether some factors were related to their beliefs.
A 5-point Likert scale questionnaire was employed to gather data from the first-
year students taking a fundamental English course in a private university. The
findings revealed that on average, students had a high level of beliefs about
autonomous language learning while language learning behaviors outside the class
were at a moderate level. The relationships were found between beliefs of
autonomous language learning and all factors comprising English proficiency,
gender, attitudes towards studying English, and language learning behaviors
outside the class. The findings highlight the need for increasing learning
environments where responsibilities are shared between teachers and students.
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INTRODUCTION

Nowadays, strategies used to deliver knowledge are focused on the new form which
enables learners to direct their own learning. “Autonomous learning” has become a term
extensively used in education (Hedge, 2002), and its core concept, as defined by Holec
(1996), means the ability to take charge of one’s own learning. Lee (1998) explains that
taking charge of one’s own learning is the selection of learning contents and methods to
achieve their learning goals. This implies that learners can work on their own pace and
know what, when, why, how and where to learn. Learners have the power and right to
learn for themselves (Smith, 2008). The autonomous learning capacity is found to be
similar to that of Littlewood (1996) who defines it as the ability and willingness to
assume learning responsibility. The ability, in particular, includes both the knowledge
and skills for carrying out whatever choices the learners see appropriate for their
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learning. Willingness refers to the motivation and the confidence that the learners have
for taking responsibilities in their learning. According to Gardner and Miller (1996),
autonomous language learners will be able to initiate the planning and to implement
their own learning program. They set themselves specific targets and goals and try to
achieve these goals by taking opportunities both in and out of the classroom. This
pushes learners move from the unconscious performance of a task to fully self-organized
learning. Therefore, learning how to learn is a crucial and central component of all
autonomous learning schemes (Little, 2007).

However, since the concept of learner autonomy emerged in western countries and was
part of western culture, autonomous learning may not suit learners in other cultures. The
issue of cultural appropriateness has been discussed in relation to independent language
learning in Asia over the past decade since culture may be an obstacle to autonomous
learning. The learning culture in the Asian countries seems to have a great impact on the
development of learner autonomy as pointed out by Chan (2003) and Gan (2004). The
kind of learning that opens the opportunities for learners to express their opinions, share
ideas, and make decisions probably makes them feel uncomfortable. In the traditional
classroom settings, teachers usually take control of classroom. They act as authoritative
figures who are generally assumed to be knowledgeable and expected to transmit the
knowledge to students; whereas, the learners were those who get the knowledge as much
as they could from their teachers. A study conducted by Yildirim (2012) indicates that
Indian students still believe that teacher has the greatest responsibility in class.
Correcting grammar mistakes, ensuring accuracy, planning the course, setting the
objectives of the course, deciding on the content, deciding on the activities, and
evaluating the course were the basic issues mentioned by the participants as the aspects
of language learning that the teacher has much more responsibility than the students.
Many studies showed that learners still had traditional beliefs about teachers and their
roles which affected the acceptance to take a role of self-organized learning (Cotterall,
1995; Sakai et al., 2008). Some researchers even identify that fostering of learner
autonomy in Asian culture would be problematic (Lamb, 2004). For instance, Ho and
Crookall (1995) claim that Chinese students would feel uncomfortable with any
educational approach which required them to challenge the authority of the teacher, and
Chinese teachers might likewise be reluctant to surrender control to their students. In
autonomous learning practice, teachers should change their roles by letting students take
main responsibilities in the learning process. It is necessary for both teachers and
students to have the same understanding; otherwise, it is rather difficult to develop
students’ autonomous learning capacity in Asian settings.

Thailand, like other Asian countries, has been attempting to foster autonomous learning
in educational practice. However, since Thai students are in collectivist cultures where
individuals value social or in-group relations, they are accustomed to learning about
how to do more than how to learn (Swatevacharkul, 2010). There seems to be a
mismatch between the culture characteristics of Thai students and the expectations of
autonomous learning approach. The findings in many studies in Thailand found that
students had positive beliefs about autonomous learning, but were not ready to learn
autonomously. They still believed that teachers were those to take control over their
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learning (Rukthong, 2008). Some studies indicated that learners had good perceptions
on self-access learning since it offered learners independence and opportunities for
individualization (Gardner, 2007; Lai, 2007). The previous findings still leave suspect
whether Thai students are really ready for autonomous learning.

Since autonomous learning has been regarded as a vital aspect of learning process,
especially if education aims to develop life-long learner, the concept of autonomous
learning is implemented in the Thai higher educational system. In terms of English
language learning, the Ministry of University Affairs in Thailand has proclaimed the
curriculum standards of English Foundation Courses based on two goals. One goal
specifies that students should be able to use English to help achieve personal and
academic goals and to promote life-long learning. Another one emphasizes that students
will use appropriate learning strategies to acquire, construct, and apply academic
knowledge and to develop critical thinking skills. Learner autonomy helps learners to
have self-awareness, so it is deemed as a means to enhance efficacy of language
learning. Being required as goals of education included in the National Education Act,
English courses offered in most of the institutions in Thailand have been redesigned to
develop learners autonomy such as giving students projects to do outside the classroom,
instructing students to use other learning resources, stressing fluency rather than
accuracy, and conducting sessions to help students gain insight into their learning styles
(Swatevacharkul, 2006). Within the framework of new curriculum, learners’ autonomy
has been implemented in English classrooms over a period of three years in our
university.

As previously indicated, learners need to have a certain learning capacity in order to
become successful autonomous learners. Thanasoulas (2000) states that certain
conditions need to be set for learners to achieve autonomous language learning. For
instance, learners should be trained with cognitive and metacognitive strategies. Also,
they should be encouraged to be active learners by having an opportunity to define and
attain goals. In this learning environment, authentic materials should be used to promote
learners’ motivation (Sinclaire et al, 2000). So, in designing any language courses, one
of the course objectives is to provide learners with activities to tackle target language on
their own.

Learners who had a higher sense of autonomy also had a greater perceived control over
their learning and this was linked to academic performance (D’Ailly, 2003). Therefore,
this research attempts to investigate students’ beliefs in order to draw a picture of how
Thai students respond to autonomous language learning. More specifically, this study
placed an emphasis on gender, learning achievement, and language learning behaviors
outside the class. Gender difference was a focus because female students were
anecdotally better performers in English language learning (Redfield et al., 2001).
Therefore, they are likely to perceive autonomous learning more positively than male
students. However, there was a study conducted by Zhang & Cui’s study (2007) found
no significance between males and females.

In addition, the issue of learning achievement is taken into account because Mineishi
(2010) found some differences between successful and less successful learners with
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regard to their perception of learner autonomy. Less successful learners tended to prefer
working together in groups to working individually. These learners tended to expect the
teacher (rather than themselves) to be responsible for evaluating how much they had
learnt more strongly than successful learners. Behaviors of students outside the
classrooms reflect their motivation and autonomy. For instance, television, films and
pop music are the main ways in which Indonesian students intentionally get exposure to
English outside the school (Lamb, 2004). Bayat (2008) found relationship between
autonomy perception and classroom behaviors. Understanding these behaviors can
better help teachers to lead their students towards autonomous learning. It was hoped
that the results of the study would provide information to teachers to understand what
students believe about autonomous learning so that the courses can be adjusted to
enhance learner autonomy. In addition, this study will offer some advice to practitioners
who are willing to promote learner autonomy in their classes in the Asian context.

Research Objectives
The research questions guiding this study are as follows:

i. What are the students’ beliefs of autonomous language learning?

ii. What are the students’ language learning behaviors outside the class?

iii. Are there any relationships between students’ beliefs of autonomous language
learning and other factors including grade, gender, language learning behavior outside
class, attitudes towards studying English?

METHOD
Population and Samples

The population of this study was 4,347 undergraduate students enrolling in a
fundamental English course in the first semester of academic year of 2014 at a private
university. All of them were the first-year students from nine faculties (Communication
Art, Fine and Applied Arts, Law, Engineering, Humanities, Science and Technology,
Accounting, Business Administration, and Economics). Prior to their study at the
university level, these students were anticipated to have experience in autonomous
learning at high school level due to the enforcement of the National Act which
emphasized the enhancement of learner autonomy. The sample size was estimated based
on G power program. A 95% of confidence level was used with a precision rate of +5%.
The samples should be at least 160. Therefore, the researcher agreed to employ 160
samples in this study. They were 160 undergraduate students enrolled in a fundamental
English course in the first semester of academic year of 2014 selected by Simple
Random Sampling technique.

Demographic characteristics of the samples were presented in Table 1. 53.1% of the
surveyed respondents were male while 46.9 were female. In terms of grade students
received in EN111 course, one-third of them (27.5%) got grade C+ while 20.6% of the
respondents got grade B and 20% got grade C. In addition, the table illustrated that
43.8% had a positive attitude toward studying English, and 48.1% did not specify “like
or dislike” while 8.1% had a negative attitude.
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Table 1
Frequency and percentage values of the samples
N %
1. Gender
- Male 85 53.1
- Female 75 46.9
2. English grade (ENO11)
-D 5 31
- D+ 13 8.1
-C 32 20.0
-C+ 44 275
-B 33 20.6
- B+ 25 15.6
-A 8 5.0
3. Attitudes toward studying English
- Positive 70 43.8
- Negative 13 8.1
- So so 77 48.1

Research Instrument

The data in this study came from the response of the questionnaire highlighting two
major components: (a) the autonomous language learning and (b) the language learning
behaviors. The questionnaire of this study was adapted from Sakai et al (2010)’s learner
autonomy questionnaire. In addition to the demographic information items, there were
ten items seeking to uncover students’ beliefs about autonomous language learning. The
respondents were asked to report their beliefs about autonomous language learning on a
5-point Likert scale, by rating the extent to which they would like to get involved in
each item using the least, little, to some extent, much, the most. To investigate students’
language learning behaviors outside the class, 17 items were used to collect the data.
Their language learning behaviors outside the class were evaluated from how often they
had done the English learning activities voluntarily since they entered the university.
The replies were in a 5-point Likert scale as follows: never, seldom, sometimes, often,
usually.

The questionnaire was translated into Thai language. As for the content validity, the
items in the draft questionnaire were examined and corrected by three experts in the
English teaching field for clarity and accuracy. The values of the congruence index for
items in two parts were proper. They were between 0.67 and 1.00. The experts’
comments and suggestions in terms of the wording and statement of each description
were considered for modification of the questionnaire. To investigate the internal
consistency among all items, the questionnaire was administered to a test group of
university students and was then revised and finalized based on their feedback. The
reliability of the questionnaire of this study was .96 (Cronbach Alpha), indicating a high
level of internal consistency.
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Data Collection

The questionnaire was given to the samples and taken back by the researcher with the
cooperation of the English teachers responsible in each class. Regarding ethical issues,
the respondents in this study were voluntary. They had been informed that they could
refuse to take part in the study if they felt uncomfortable. The respondents were also
asked to sign a consent form that briefly described the research. They were also told that
the results from the study would not affect their course grades. It took about two months
for the process of collection of all questionnaires. In order to see whether students’
beliefs of autonomous language learning was related to some factors or not, their
English grade, gender, language learning behaviors, and attitudes toward studying
English were taken to be analyzed.

Data Analysis

The data compiled by the questionnaires were analyzed using SPSS 12.0 software to
answer the three proposed research questions. Research question one and two
investigated the students’ overall beliefs of autonomous language learning as well as
their language learning behaviors outside the class. A descriptive analysis was
conducted to report the mean scores and standard deviations in tables based on the
following ranges: 1.00-1.50 = very low, 1.51-2.50 = low, 2.51-3.50 = moderate, 3.51-
4.50 = high, 4.51-5.00 = very high. To answer the third research question, Pearson’s
Correlation coefficients were used to find out the relationship among beliefs about
autonomous language learning, GPA, English grade, and language learning behaviors
outside the class. Chi-square tests were conducted to find out the relationships between
students’ beliefs about autonomous language learning, their attitudes towards studying
English, and gender. The acceptable statistical significance level was set at alpha (a) <
0.05.

FINDINGS

The results shown in Table 2 indicated that the overall mean score of students’ beliefs
about autonomous language learning was at a high level. (x= 3.51). When considering
all items, it was found that six out of ten were at a high level while four items were at a
moderate level. The mean scores could be arranged from the most to the least as
follows: deciding topics for learning in class (X = 4.09), deciding the types of
classroom activities (X= 4.07), deciding ways of assessment (X = 3.84), and deciding
the amount, type and frequency of homework (X=3.79). The lowest mean score was
students’ decision on the textbook and materials to be used in class (X = 2.88).
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Table 2
Mean and standard deviation of beliefs about autonomous language learning
Statement X S.D. Level
1. Deciding your goal of study in one semester 3.71 .88 high
2. Checking how much progress you make 3.24 .97 moderate
3. Deciding the textbook and materials to be used in class 2.88 1.04 moderate
4. Deciding topics you learn in class 4.09 .93 high
5. Deciding the pace of the lesson in one lesson 2.97 1.04 moderate
6. Deciding the type of classroom activities, such as 4.07 .80 high
individual, pair and group work
7. Deciding the amount, type and frequency of homework 3.79 .89 high
8. Deciding ways of assessment, such as attendance, writing 3.84 .94 high
tasks and self-evaluation
9. Assessing your study 2.94 .84 moderate
10. Evaluating the course 3.61 .87 high
Total 3.51 .51 high

The student’s language learning behaviors outside the class were also presented in mean
and standard deviation. From Table 3, the overall mean score was at a moderate level
(X =3.27). Among 10 items, the third highest mean scores were “reading web pages in
English” (X= 3.87), “watching TV and listening to radio programs in English” (X =
3.69), and “watching English movies without subtitles” (X = 3.69) respectively. These
items were at a high level. The lowest mean score was no. 3. (practicing English in an

English conversation school), which was at a moderate level (X = 2.67).

Table 3
Mean and standard deviation of language learning behaviors outside class
Statement X S.D. Level
1. Attending an English course and seminar provided by the university 2.83 .89 moderate
2. Meeting with your teacher in order to discuss your work in 3.11 .96 moderate
English

3. Practicing English in an English conversation school 2.67 .97 moderate
4. Learning English vocabulary words 3.11 1.02 moderate
5. Practicing speaking English with your friends 3.40 .98 moderate
6. Talking to foreigners in English 3.17 .86 moderate
7. Learning English grammar 3.64 .93 high
8. Keeping a diary in English 3.21 .99 moderate
9. Preparing for proficiency tests such as TOEIC, TOEFL 291 .87 moderate
10. Writing e-mails in English 3.15 .90 moderate
11. Watching English learning programs on TV 3.27 .96 moderate
12. Reading magazines and books in English 3.46 .87 moderate
13. Watching TV and listening to radio programs in English 3.69 .91 high
14. Watching English movies without subtitles 3.69 .90 high
15. Reading English newspapers 3.01 1.09 moderate
16. Reading web pages in English 3.87 .75 high
17. Listening to English songs 3.27 .88 moderate

Total 3.27 .49 moderate
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Pearson Correlation Coefficients were used to find out the relationships between
students’ English proficiency, language learning behaviors outside the class and beliefs
about autonomous language learning. Hypothesis 1 predicted that there would be a
positive relationship between beliefs about autonomous learning and English
proficiency, and Hypothesis 2 proposed that beliefs about autonomous learning were
positively related to language learning behaviors outside the class. Hypothesis 3
predicted that English proficiency would be positively related to language learning
behaviors outside the class.

From Table 4, it was found that there was a positive relationship between students’
beliefs about autonomous language learning and their English proficiency (r = .220, P <
.001). This means that the higher language proficiency the students had, the higher
beliefs they exhibited. However, this relationship was at a low level. Also, it was found
that the students’ language learning behaviors outside the class was positively related to
their beliefs. This means that the students with a high level of behaviors exhibited a high
level of beliefs too (r =.820, P < .001). Therefore, Hypotheses 1 and 2 were accepted.
However, Hypothesis 3 was rejected since a negative relationship was found between
students’ English proficiency and their language learning behaviors outside the class
(r =-.196, P < .05). In this study, it was found that the higher language proficiency the
students had, the less they had learning behaviors outside class.

Table 4
The relationships between beliefs about autonomous language learning, English
proficiency and language learning behaviors outside class

Beliefs Proficiency Language learning
(grade) behaviors outside class
Beliefs 1.000 .220** .820**
Proficiency (grade) 1.000 -.196*
Language learning 1.000

behaviors Outside class
**P<.001 *P<.05
Prior to investigating the relationship between students’ beliefs about autonomous
language learning and other factors such as gender and attitudes toward learning
English, data of beliefs were transformed into three groups, namely high, moderate, and
low based on scores. The cut-point was determined by using Mean +.5 SD. The mean
was 3.51, and the standard deviation was .51. So, the “high” group received 3.77
through highest values while the “intermediate” group got values between 3.26-3.76.
The “low” group got lowest through 3.25 values. When the students were grouped based
on their belief scores, there were 49 students with high level of beliefs, 65 students with
moderate level of beliefs and 46 students with low level of beliefs.

Table 5

Students’ number and percentage shown in three groups of beliefs
Group Number Percentage
High 49 30.6
Moderate 65 40.6
Low 46 28.8
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Hypothesis 4 proposed that gender was related to beliefs about autonomous language
learning. Therefore, a Chi-Square test was employed to examine the relationship. The
result found that gender was related to students’ beliefs (y2 = 6.112, P <.001). Female
students tend to have a higher level of beliefs when they were put into three groups: high
(30), moderate (25), and low (20). In contrast, male students had a moderate level of
beliefs the most when organized in three groups: moderate (40), low (26), and high (19).
So, this hypothesis was accepted.

Table 6
Chi-Square results for gender and beliefs about autonomous language learning
Gender Beliefs Chi-Sq.
High Moderate Low Total
Male 19 40 26 85 6.112**
(22.4) (47.1) (30.6)  (100.0)
Female 30 25 20 75
(40.0) (33.3) (26.7)  (100.0)
Total 49 65 46 160
(30.6) (40.6) (28.8)  (100.0)
**p <.001

Hypothesis 5 predicted that attitudes towards studying English were related to beliefs
about autonomous language learning. From Table 7, it was found that there was a
relationship between students’ attitudes towards studying English and their beliefs about
autonomous language learning (y2 = 22.247, P < .001). For students with a positive
attitude towards studying English, the highest number (30) had moderate beliefs; 28
were in a low group; 12 exhibited in a high group. In contrast, students with negative
attitudes towards studying English were in a group of high level of beliefs the most (10),
followed by moderate (2) and low (1) groups. For the group of mixed feeling of
positive and negative attitudes, the largest number (33) was in a moderate group while
27 were in a high group and 17 in a low group. So, this hypothesis was accepted.

Table 7
Chi-square results for attitudes toward studying English and beliefs
Attitudes Beliefs Chi-Sq.
High Moderate Low Total
Positive 12 30 28 70 22.247**
(17.1) (42.9) (40.0)  (100.0)
Negative 10 2 1 13
(76.9) (15.4) (7.7) (100.0)
So so 27 33 17 7
(35.1) (42.9) (22.1) (100.0)
Total 49 65 46 160
(30.6) (40.6) (28.8)  (100.0)
**p < .001
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DISCUSSION

There are many underlying points of interest that are worth discussing in relation to how
students respond to specific questions related to learning responsibilities and their
perceived behaviors outside class. In addition, all factors are found significantly related
to beliefs about autonomous language learning, which can be discussed as follows:

The finding which reveals that students have a high level of overall beliefs about
autonomous language learning are similar to previous studies. For instance, a study
shows that the students’ responses to learner autonomy are positive (Tally, 2014). In
another study conducted by Joshi (2011), more than 80% learners are found to be aware
of the goals and the process of learning English. A reason for this is probably because
Language Institute has adjusted the curriculum to be student-centered in all courses and
has provided more activities that promote students’ learning autonomy for quite a period
of time. Students have possibly been conditioned to be active in classrooms. Take a pair
of peer review and outside the class projects as examples. These activities help to foster
students’ responsibility as well as to promote their collaboration and social interaction.
Having a high level of beliefs suggests that students accept the new form of learning
because they are given opportunities to have learning responsibilities or control their
own study continually. However, it is interesting to see that the overall language
learning behaviors outside the class are at a moderate level. The finding is found to be
consistent with previous studies which exhibited only moderate frequency of
autonomous learning behaviors outside the class (Yan, 2007). This is probably due to
the fact that nowadays students’ free time is spent on social media like Facebook (Jones
& Fox, 2009), so they rarely have time to do other activities outside the class to improve
their English.

The result also indicates a positive relationship between beliefs about language learning
autonomy and language learning behaviors outside the class. Students with high beliefs
of autonomous learning have a high level of learning behaviors while students with low
beliefs have a low level of learning behaviors. This result is found to be similar to many
previous studies (Bayat, 2008; Cotterall, 2008; Gan, 2004; Yildirim, 2008; Yan, 2007).
This is probably because students’ acceptance of autonomous learning has a great
impact on behaviors. If they accept that they can decide their own learning, they feel
free to choose the activities that suit themselves. Organizing their learning outside the
class can occur as often as they can. That is why students with high beliefs of
autonomous learning seem to have additional studies conducted outside the class. The
beliefs reflect the ways they choose to acquire knowledge as well as the extent of
learning. Therefore, it can be concluded that higher beliefs result in more independent
learning activities and better English proficiency.

Concerning correlation between English proficiency and beliefs about learning
autonomy, as the significance for these two characteristics is smaller than .05, there
appears to be a statistically significant relationship. The positive relationship suggests
that high proficient students tend to have higher level of beliefs about autonomous
learning. This might be explained that students in this group feel motivated by the new
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form of learning. They realize the importance of choosing the topics of their own
interest as well as deciding on the type of classroom activities, such as individual, pair
and group work. When scores are more allocated to projects or activities, they seem to
agree more because they think they can gain better scores from those activities. For high
proficiency students, the more they experience autonomous learning, the more their
beliefs about language learning autonomy increase. Environments in class become more
interesting, active and are not boring any more. Meanwhile, it is clear from the study
that low proficient students cannot much agree with the idea of the learner autonomy.
This has occurred since the past decade when the English courses had been adapted to
make students have more responsibility for their own learning in their high schools. In
the Thai context, students whose English are not excellent expect their teachers to be
well-prepared and ready to guide them in every situation. The lessons that are taught in
class should be full of knowledge. In other words, they hope they can get a lot of
knowledge from the teacher. The finding is found to be similar to Mineishi’s work
(2010) in that less successful learners tend to expect the teacher (rather than themselves)
to be responsible for evaluating how much they learn more strongly than successful
learners. However, the finding is not in accordance of some studies (Dafei, 2007; Zhang
and Li, 2004) which find that the high or low English proficiency of the students don’t
always imply that their learner autonomy will be high or low correspondingly.

Inconsistent with Zhang and Cui’s study (2007) which found no significance between
males and females, the finding in this study indicates that gender is related to beliefs
about autonomous language learning. That is, female students have a higher level of
beliefs than male students. This might be because female students in this university seem
to have more responsibility. In most English classes, females usually pay more attention
to the given tasks than males. This can be supported by the previous study which
revealed that female students were anecdotally better performers in English language
learning (Redfield et al., 2001). This result is found to have the same direction as
described in the previous paragraph in that high proficiency students have higher level
of beliefs about autonomous learning.

Another finding which is worth discussion is attitudes towards studying English. In this
study, attitudes are found to be related to beliefs about autonomous language learning.
Surprisingly, students with a bad attitude towards studying English are in a group of
high level of beliefs the most while those with a good attitude have moderate beliefs.
The finding suggests that the former does not like the traditional way of teaching
practice. Meanwhile the latter tends to be strict to the old form of learning. They prefer
to be dependent on teachers and are afraid to see any changes. This reflects the existence
of the old way of teaching practice in the university. This is probably because cultural
influences and the norms of educational practice are obstacles to promoting autonomous
learning in Thailand (Sanprasert, 2010). Thai students still do not get used to having
authority and being responsible for their own learning since in the past the whole
teaching practice were directed by the teacher. The concept of the classroom
environments organized by the teacher who always takes control of students’ learning
still blocks Thai students’ beliefs about learner autonomy. It rather takes time to make
them believe that they are controllers in the new kind of learning environments.
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CONCLUSION

Autonomy is an essential characteristic for students, especially for those who learn a
language as a foreign language and do not have the opportunity to use it in the real life
situations. Autonomous students know how to enhance learning environments where the
target language is used. That is, they have a skill of “self-organized language learning.
They usually set themselves specific goals and try to achieve them by taking
opportunities both in and out of the classroom. This can lead to a better language
learning and higher proficiency. To make autonomy become real, students need to
understand and accept the concept of autonomous learning. In this regard, teachers play
the most important role in raising the students’ awareness and re-adjusting the learning
approaches (Chan, 2003). Students should be encouraged to play a more active role in
learning. From the start, teachers may gradually allow them to take learning
responsibilities, select their own learning materials and evaluate their own learning
progress. Creating autonomous learning environments is one of the ways to make
students become independent learners who can further their own studies in the future
(Little, 2007; Thanasoulas, 2000).
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Turkish Abstract ) )
Lisans Ogrencilerinin Bagimsiz Dil Ogrenimi Konusundaki Inanc¢lar1 Uzerine Bir Inceleme

Ogrenen bagimsiziginin kavramu artik dil grenme alaninda dnemli bir role sahiptir. Bu durum
ogrenenleri kendi 6grenmelerine yonelten yeni bir yol gosterir. Bu ¢alisma lisans 6grencilerinin
iiniversite ortaminda bagimsiz dil 6grenimi hakkindaki inanglarmi ve &grencilerin bu konudaki
inanglariyla iligkili faktorleri incelemeyi amaglamaktadir. Verileri elde etmek igin 6zel bir
iniversitede kurall1 bir ingilizce kursuna devam eden birinci sinif 6grencilerine 5 Faktorlii Kisilik
Olgegi Anketi uygulanmistir. Bulgular dil 6grenme davranislart smif disinda orta seviyede olan
ogrencilerin bagimsiz dil 6grenimi konusundaki inanglarinin yiiksek seviyede oldugunu
gdstermistir. Ayrica bagimsiz dil 6grenimi inanglar1 ve ingilizcede yeterlik, cinsiyet, Ingilizce
calismaya kars1 tutum, ve siif disinda Ingilizce 6grenme davranisi gibi kapsayan biitiin faktorler
arasinda iliski bulunmustur. Bulgular 6gretmen ve dgrenciler arasinda deneyimlerin paylasildig
O0grenme ortamlarina ihtiya¢ duyulduguna dikkat ¢ekmektedir.

Anahtar Kelimeler: bagimsiz 6grenme, dil 6grenimi, 6grenme bagimsizligi, inang, lisans
ogrencileri
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French Abstract ]
Une Enquéte des Croyances d'Etudiants En licence d'Apprentissage des langues Autonome

Le concept d'autonomie d'apprenant joue maintenant un réle important dans le domaine
d'apprentissage des langues. Un accent est mis la nouvelle forme d'apprentissage qui permet aux
apprenants. Cette étude a eu pour but d'examiner comment des étudiants en licence ont cru de
l'apprentissage des langues autonome en arrangement d'université et découvrir si quelques
facteurs ont été liés a leurs croyances. Un questionnaire d'échelle de Likert a 5 points a été
employé pour rassembler des données des étudiants de premiére année prenant un cours d'anglais
fondamental dans une université privée. Les conclusions ont révélé qu'en moyenne, les étudiants
avaient un haut niveau de croyances de l'apprentissage des langues autonome tandis que les
comportements d'apprentissage des langues a I'extérieur de la classe étaient a un niveau modéré.
Les relations ont été trouvées entre les croyances d'apprentissage des langues autonome et tous les
facteurs comprenant la compétence anglaise, le genre, des attitudes vers 1'é¢tude de l'anglais et des
comportements d'apprentissage des langues a l'extérieur de la classe. Les découvertes mettent en
evidence le besoin d'augmenter des environnements apprenants ou les responsabilités sont
partagées entre des professeurs et des étudiants.

Mots Clés: en apprenant autonomie, apprentissage des langues, apprentissage autonome,
croyance, étudiants en licence

Arabic Abstract
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German Abstract
Eine Untersuchung des Glaubens der Undergraduate Students iiber autonomes
Sprachenlernen

Das Konzept der Autonomie der Lernenden spielt heute eine wichtige Rolle im Sprachenlernen.
Ein Schwerpunkt liegt auf der neuen Form des Lernens, die es Lernenden ermdglicht, ihr eigenes
Lernen zu lenken. Diese Studie zielte darauf ab, zu untersuchen, wie Undergraduate Studenten
tiber autonomes Sprachenlernen in einem Universitdtsumfeld glaubten und herauszufinden, ob
einige Faktoren auf ihren Glauben bezogen waren. Ein 5-Punkt-Likert-Skala Fragebogen wurde
verwendet, um Daten von den ersten Jahr Studenten, die einen grundlegenden Englischkurs in
einer privaten Universitdt zu sammelnDie Ergebnisse zeigten, dass im Durchschnitt hatten die
Schiiler ein hohes Maf} an Glauben iiber autonome Sprache lernen, wihrend Sprachlernverhalten
auflerhalb der Klasse waren auf einem moderaten Niveau. Die Beziehungen wurden zwischen den
Uberzeugungen des autonomen Sprachenlernens und allen Faktoren, die Englisch Kenntnisse,
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Geschlecht, Einstellungen zum Englisch lernen, und Sprachlernverhalten auerhalb der Klasse
gefunden. Die Ergebnisse heben die Notwendigkeit hervor, die Lernumgebungen zu erhéhen, in
denen Aufgaben zwischen Lehrern und Schiilern aufgeteilt werden.

Schliisselworter: lernautonomie, sprachenlernen, autonomes lernen, glaube, studenten

Malaysian Abstract
Suatu kajian Kepercayaan Pelajar Sarjana Muda tentang Autonomi Pembelajaran Bahasa

Konsep autonomi pelajar kini memainkan peranan penting dalam bidang pembelajaran bahasa.
Penekanan diletakkan pada bentuk baru pembelajaran yang membolehkan pelajar untuk
mengarahkan pembelajaran mereka sendiri. Kajian ini bertujuan untuk mengkaji kepercayaan
pelajar ijazah autonomi pembelajaran bahasa di universiti dan untuk mengetahui sama ada
beberapa faktor yang berkaitan dengan kepercayaan mereka. Soal selidik likert 5-mata telah
digunakan untuk mengumpul data daripada pelajar tahun pertama mengambil kursus asas Bahasa
Inggeris di sebuah universiti swasta. Dapatan kajian menunjukkan bahawa secara purata, pelajar
mempunyai tahap kepercayaan yang tinggi tentang autonomi pembelajaran bahasa manakala
tingkah laku pembelajaran bahasa di luar kelas berada pada tahap yang sederhana. Terdapat
hubungan antara kepercayaan autonomi pembelajaran bahasa dan semua faktor-faktor yang terdiri
daripada penguasaan bahasa Inggeris, jantina, sikap terhadap belajar bahasa Inggeris, dan tingkah
laku pembelajaran bahasa di luar kelas. Hasil kajian menyerlahkan keperluan untuk meningkatkan
persekitaran pembelajaran di mana tanggungjawab dikongsi bersama antara guru dan pelajar.

Kata Kunci: autonomi pembelajaran, pembelajaran bahasa, pembelajaran autonomi, kepercayaan,
pelajar ijazah sarjana muda

Russian Abstract
HccaenoBanue Yoexnenuii CtyneHToB 00 ABToHOMHOM U3yyenun SI3bika

KoHIemnys aBTOHOMHH ydalerocs B HACTOSIIEe BPEeMsl HIPaeT BaKHYIO POJb B MOJIE M3YYSHH
SI3BIKOB. AKIIEHT HajeBaeTcs HOBYIO (opMma oOOydeHHs KOTOpas TIIO3BOJSIET CTyAEHTaM
HaIpaBJIATh CBOE COOCTBEHHOE 00yueHue. Llenbio JaHHOTO UCcClleJOBaHMS ABIISIIOCh H3Yy4UTh, KaK
CTYIEHTOB OakanaBpHaTa CYMTANH, 00 H3yYEHHH aBTOHOMHOT'O 53bIKa B YHHBEPCUTETCKOH cpenie
U BBIICHUTBH, ObUIM JIM HEKOTOpble (akTophl, CBs3aHHBIN MX yOexneHus. Bompochux Illkama
Jlaiikepra 5-0amapHONM OBUT MCIONB30BaH Ui cOopa JaHHBIX OT CTYAEHTOB IEPBOTO Kypca,
MIpUHAMAsT QYHIaMEHTAIBHBIH KypC aHTJIMHCKOrO s3bIKa B YaCTHOM yHHMBepcHTeTe. Pe3ynbrarTh
MOKa3alli 4TO B CpPEJHEM, CTYJICHTH HMeIHM BBICOKHH YpPOBEHb BEPOBAHHE O H3YYCHHH
aBTOHOMHOTO sI3bIKa BO BpeMs HM3Y4YeHHs s3bIKa IOBEJCHHM 3a IpefeiaMH Kiacca ObUIM Ha
yMepeHHOM ypoBHe. OTHOIIEHHs ObUTH HailIeHbl MEX/y BEPOBAHHMSAMHU OOYUECHHs aBTOHOMHOTO
s3bIKa M BCEX (haKTOPOB COJACPIKALIMI 3HAHWE AHTIIMICKOTO SI3bIKa, I10JIa, OTHOLICHUS K H3ydas
QHIJIMIICKOTO sI3bIKa M M3Y4YCHHMs 53bIKa MOBEICHHMS 3a MpeieliaMH Kiacca. HaxoIku OCHOBHOM
MOMEHT Hy)XJa B YBeJIM4nBas y4ueOHOH cpenbl, Ile OO0S3aHHOCTH PacHpeNelsIIoTCS MEXIY
MPETIOaBATENSIMH U CTYACHTAMH.

KittoueBsie CnioBa: 00yueHHs: aBTOHOMUSI, U3y4eHHE A3bIKa, AaBTOHOMHOE 00y4eHue, yoexaeHuns,
CTYIE€HTEI
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